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Creative Writing through the Arts – a flavour
What the children say:
About drama and writing –
Year One class:
 I like drama. It is very good.
 I like being Guy Fawkes’ friend.
 I liked it when I got in jail.
 I like writing more when I do it after drama.
Year Three class:
 Drama is helpful as it can help you in your work, like, description in writing.
 I like drama because you can plan before you write.
 I feel very happy because our teacher let us write our names, like, who we
are, like, a doctor, a scientist, etc.
 Drama helps with designing, like, you wanted to make something, you can act
it out and that gives you more ideas.
About music and writing –
Year Two class:
 It helps us write. It makes us concentrate.
 Because of the sound you can hear sea and waves.
 It helps with punctuation.
 My favourite activity is writing a story. I would like to do more of it.
Year Six class:
 It gives you something to think about.
 Music helps get a better picture of setting a scene.
 Makes you want to write more - makes you feel as if it can go on for ever.
 I like doing Music and English because it mixes my two favourite subjects.
About art and writing Year Five class:
Question: How do you like the use of arts activities in English/ writing?
 It helps because we visualise what it would look like.
 I love writing description because I get to use my imagination.
 We are able to make and not remember everything. We can just look at it.
 I find it interesting to draw. It is fun. It’s not boring like Maths and English.
No, I actually like English.
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What the children write:
Initial writing
The initial pieces of writing were based on narrative . These included a story opening,
re-telling a traditional story as well as writing a complete story. Other forms of writing
included writing instructions for playing a game, and discussing the author’s use of
language and the impact on the reader.
A Year Two child retells the story of The Three Little Pigs:
The three little pigs.
Once upon a time the three little pig’s,
were to big to live in their house any
more. So mummy pig told them to move
out. The littlest pig built a straw house.
The medium pig built a stick house. The
eldest pig built a brick house. Then a big
bad wolf came a long and blew the bouse
down. The he ran to his 1st brother.

Drama
Drama provided the impetus for a variety of different types of writing across the age
year groups. These ranged from a persuasive speech, to a newspaper report, poem,
and information leaflet. Teachers used role play to encourage pupils to think about
point of view, and support the development of characterisation and empathy.
A Year One child writes in role as the Wolf to Grandma from Little Red Riding Hood:

Dear Grandma
I am sorry for hurting your feelings.
I promise I won’t eat you.
I am being good now by being sorry
for breaking your house.
From
The Wolf
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Music
Teachers used music to generate ideas for stories and descriptions, as well as poetry.
It was also used in one example as the stimulus for writing an information text.
A Year Two child writes a description of a setting based on a war scene in China :

In 2019 there was a great big war haperning in china!
There were poorly dead soldiers lying on the floor. Thick black smoke was covering the sky like
a big black clouds.
The bullets flying into the hight of the sky.
Everyone is running and screaming hoping for shelter.
The wet soggy mud is stopping the soldiers from running for the lives.
Banging weapons shooting everywhere.
Crashing thunder and lightening was as loud as a hurricain coming terwards earth.
Brave soldiers are fighting for their lives.
Soldiers are all dirty on the blood mud.
All of them are covered in 1000s of magits.

Visual Arts
There was a wide range of written responses to the Visual Arts stimulus. These
included stories and descriptions of characters and settings, as well as a nonchronological report, biography and letter.
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A Year Three pupil writes the
opening to a story about the
day a robot teacher came to
teach the class.

Everybody knows what to Expect when you arrive at Elmwood School, but at least they
think they do … at Elmwood School.
When I enter the school I always do my usual things like walk to my usual class and so
my usual Maths work. But something was odd … there was a new teacher instead of
Mrs Beadle today though …
Later in the afternoon while I was doing topic work, me and my class figured out in
assembly that she was a robot and she was trying to see if can can work here she even
has teleportation powers! So we tried to teleport to Egypt but something happened …
the teachers voice started to glitch and she got quiet then we realiesed she didn’t have
any battaries! that means she’s going to shut down! We tried to help her but it shut
down so it was too late to help her …
An extract from a Key Stage Two pupil’s non-chonological report about an animal that they
had invented: the ali-pup, which is an interbreed of an alligator and a puppy.
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What the teachers say:
This project has enabled me to build on my professional development as a teacher. My
confidence levels have increased and I now feel able to use these creative strategies in
my teaching to allow children to enjoy writing and deepen their understanding. I am
now able to make writing more enjoyable for the children and have a new
understanding of how important it is to ensure that the creative arts are taught to
support writing. (Year One Teacher)

This research project has given me so many new and creative ideas to take forward ...
It has enabled me to grow in confidence and take more risks when teaching to ensure
that I am giving my children the most engaging education to stimulate their creative
minds. I have thoroughly enjoyed planning new lessons and teaching creatively, and
have enjoyed sharing my new knowledge with my peers to ensure all children around
the school are being immersed into a creative curriculum… (Year One Teacher)

To begin with I was sceptical about how much impact it would have on children’s
learning but now I cannot believe the difference it has made to the children’s writing
and my own teaching. It has given me the confidence to deliver a broad, creative and
interesting curriculum that immerses the children in their writing … when I have used
activities inspired by the project, children have enjoyed what they have learned and
constantly strive to improve their writing. (Year Two teacher)

It has been wonderful to see the children so engaged in the activities carried out and
produce quality writing. The course has given me more confidence in teaching literacy
and helped me to step out of my comfort zone! I look forward to continuing to
implement creative activities in literacy as well as share ideas/resources with my
colleagues. (Year Three teacher)

One of the things that has resonated with me most has been Sonia’s statement [drama
practitioner] about taking a small element from a story, lighting the fuse of dynamite
and blowing it up. Each of the art forms have taught us how to do this; a way of making
the implicit explicit and drawing the children into a story so that they think, feel and
breathe the text. I know that my class have been completely absorbed in each of the
texts we’ve studied because of all the creative approaches that we have employed.
(Year Five teacher)
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What head teachers say:
We needed to make our curriculum broader and to balance and heighten the
foundation subjects. By approaching creativity through the arts, we could raise the
expectation of writing (a core subject) whilst at the same time raise expectation of the
foundation subjects, so it was a double win for us … It is very powerful CPD. It has made
many of us think about how we approach writing, what we are asking our children to
write about, how we motivate them.

The children, who were already an engaged and confident group have just gone from
strength to strength. All children, including boys, girls, disadvantaged and SEND have
an assured and confident control over their writing. They see themselves as writers and
are keen to contribute …. In their end of Key Stage 2 assessments they have just
achieved 80% at the EXS standard and 26% at the GDS standard, above the national
standard in both, despite a very low baseline.

We found that the year sixes, in comparison to previous years have maintained their
motivation for writing. So, literally even like last week [a fortnight from the end of the
school year] they were still writing extended pieces of writing and were still quiet, were
still engaged, were still motivated and still producing higher quality pieces of writing,
which we then used as our evidence for our moderation … They are definitely still more
motivated and they are still enjoying writing and because they see clear progress and
… particularly our less able have made more progress, they definitely appear more
confident. If we said “we’re doing a writing lesson”, we don’t get the “Oooh.” They just
go, “Okay great”, and they just get on with it, which for us has been a noticeable
difference.

Our children in this school come into school significantly below national averages for
language. We have children coming in who are non-verbal, odd words and phrases.
It’s very rare for us to get children coming in who can speak in simple full sentences.
We already have a cohort who are language poor, if you like. So, it’s a big challenge
for us to get them to use more expressive language. It tends to be a limited vocabulary
that they access. These are the things that [teacher] has found, particularly from the
Drama and the Visual Arts work that she has got from the children. They have really
expanded their vocabulary. They have got much better use of imagination. Of course,
through the Drama, particularly, they are basing it almost on an experience. We know
as educators that experience counts for a lot.
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Creative Writing through the Arts 2016 – 2019.
End of Year Report – Summary - July 2019
Paulette Luff, Alison Feist, Mallika Kanyal, Louise Newley and Drew Quayle,
School of Education and Social Care, Anglia Ruskin University, Chelmsford, UK.

Summary
Funding from Paul Hamlyn Foundation More and Better fund and from Royal Opera House
Bridge and participating schools has enabled a three year programme which aims to develop
primary school teachers’ confidence and skills in teaching through the arts and to have a
positive impact upon children’s motivation, imagination and ability in writing.
Working with the cooperation and support of five Teaching Schools Alliances, sixteen primary
schools were invited to participate throughout 2018-19. The head teacher from each school
nominated one teacher to take part. Schools in the programme participate for two years and
also embark on a journey to achieve an Artsmark award. During the intensive year of the
programme (2018-19 for cohort three) teachers participated in professional development
activities to develop skills, knowledge and experience in drama, music and visual art; and also
to understand their roles as co-researchers in action research, including opportunities to
involve children in providing feedback about their learning (pupil voice). Teachers applied
new tools and strategies in their classrooms, engaged children in writing, collected evidence
of outcomes and reflected on the learning processes. The teachers disseminated ideas from
the programme within the school.
This report, written at the end of the third year of the three-year programme, captures the
findings from cohort three in school year 2018-19. In brief, the evidence shows that:
Children’s writing shows increased:
 Ideas that are generated, developed and explored during arts activities
 Quantity as arts aid recall and motivate sustained, focused, in-depth writing
 Qualities such as wider vocabulary, technical accuracy, and richer descriptions of
settings/character
Children’s learning is:
 Engaged showing enthusiasm, confidence and motivation to learn
 Inclusive because, in participatory activities, all children can shine and surprise
 Collaborative with opportunities for teamwork, sharing and peer review
Teachers are:
 Confident in using arts in the classroom and in teaching literacy through the arts
 Creative - taking risks, whilst adapting and developing new ideas and approaches
 Inspired by finding new ways of working and excited about teaching
Schools benefit through:
 Broad and balanced curricula that integrate arts with English and other subjects
 Knowledge sharing with teachers disseminating their learning to colleagues
 Arts and cultural learning celebrated in schools and extending to the community.
The programme is now complete and the findings of this report and the previous reports (for
2016-17 and 2017-18) will be brought together to present overall findings in autumn 2019.
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Introduction
The project
The Creative Writing through the Arts project is funded by the Paul Hamlyn Foundation with
additional investment from the Royal Opera House Bridge and schools from five Teaching
School Alliances in Essex. The aim of the project is to promote children’s creative writing skills
through integration of writing with art, dance, drama, film and music and visual art activities
in primary school classrooms (Foundation Stage to Year Six). The project offers teachers
professional development in arts subjects, through 'Inspiration Day' workshops and school
mentoring visits from creative practitioners. The project aspires to assess the value of creative
learning in schools, through collaborative action research between academic staff from Anglia
Ruskin University, Chelmsford and project teachers, taking into account pupil voice. Overall
the project explores and celebrates the value of working in partnership with the cultural sector
to develop curriculum and pedagogy.
Following successful pilot projects, the current project runs for three years from September
2016 to July 2019 - working with 45 teachers and schools in total. The project aims to provide
evidence of the benefits of creative learning and teaching with and through the arts, with a
specific focus upon the development of children’s writing. The third year of the project ran
from September 2018 to July 2019 and is reported here.

This report
This report presents an evaluation of the third year of the Paul Hamlyn funded Creative
Writing through the Arts project, for the school year September 2018 to July 2019. The same
evaluation methodology and methods were used as in the previous years (see Davis et al 2017;
Luff et al, 2018). This report in the same format as the 2017-18 report. This decision has been
made so that all readers can find out about the project, and appreciate the key findings, in
part one of the report. For those who then wish to know more about each part of the
evaluation, and to read in more detail about the methods, data collection and analyses, this
further information is presented in part two of the report and accompanying appendices.
Part one of the report includes an account of each of the three art forms that were used this
year: drama, music and visual art. The descriptions are drawn from participant observation at
Inspiration Days, information from classrooms that teachers shared at termly twilight
sessions, and teachers’ written narratives. These accounts are followed by the main findings
about the benefits of working through the arts for children’s writing. These are taken from
close analysis of samples of writing from nine children in each participating class and from
teacher reports. Some illustrative case studies of writing from children of different ages are
also included.
Broader summary findings are also presented, specifically: additional outcomes of working
with and through the arts for children’s learning; outcomes for teachers; and outcomes for
schools and communities. These findings are drawn from data across the different methods
of evaluation (pupils’ writing and pupil voice, teacher action research, questionnaires to
teachers and interviews with head teachers). Part two of the report contains technical details
of the design and methods of the evaluation, the participants, and full results and findings
from each element of the findings (from which the overall findings shown in part one are
drawn), with accompanying appendices. A further report will follow in autumn 2019: the
overall project evaluation.
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Part One
This first part of the report gives an account of each of the three art forms that were used this
school year. Drama, music and visual art are described, in turn, with a summary of the ideas
presented on each ‘Inspiration Day’ and brief examples of how these were then taken back
into schools, supported by mentoring visits from the creative practitioners. The accounts are
drawn from participant observation at Inspiration Days, information from classrooms that
teachers shared at twilight sessions, and teachers’ written narratives. These descriptions are
followed by key findings from the evaluation of this year of the project. These highlight
outcomes for pupils’ writing, for pupils’ learning, for teachers and for schools

The art forms:
1.1 Drama
I found that spending more time delivering drama activities during the exploring and planning
stages of a Literacy topic has helped the children gain a broader and richer understanding of
what is expected and how they could adapt a text to make it their own. I have previously found
that children often struggle during the planning stages to think of their own ideas, characters
and structure … … I can safely say that my class have enjoyed our drama journey so far and I
look forward to continuing it! (Year Three teacher)
The first Inspiration Day of the 2018-19 school year was Drama; led by Sonia Hyams and Ross
Bolwell-Williams, from Emergency Exit Arts http://www.eea.org.uk/ . It was held on 12th
September 2019 at Wickford Collaborative Learning Centre and attend by Cohort Two
teachers and the new teachers of Cohort Three. The Cohort Two teachers seemed full of
confidence and pleased to be back, whilst the people starting the project (as Cohort Three)
were, initially, rather more quiet and uncertain but everyone got involved with the warm-ups.
The opening activities
The day started with a ‘check in’; passing a ‘stick of dynamite’ around the circle with the
teachers each saying their name, school, and the year group that they taught, plus what
animal they would like to talk to and what they would ask it! This was effective for relaxing
the group, as was the ‘1-2-3’ clapping game that followed where, in pairs, participants took
turns saying numbers in a count to three, then replaced number one with a clap, number two
with a colour word, and number three with an animal sound, which took great concentration
but was also fun. The third warm up was passing a bottle with each person saying ‘This is not
a bottle , it’s a … ‘ naming the alternative object and miming the new creative use - for
example ‘This is not a bottle it’s a hair dryer!’ and pretending to dry hair. The teachers soon
felt comfortable: ‘How wrong was I to think that drama would be standing out alone and
acting? The drama inspiration day set off immediately with some interesting, easy and
inspiring activities.’
Tool making
The group then had to imagine a shed and walk around the room until a number was shouted
out plus an instruction for a tool with moving parts to recreate – number one was a solo
screwdriver, number two a ladder made in pairs, then a drill in threes, a lawn mower in fours,
a JCB in groups of five and finally (in large groups) a time machine. The time-machines were
performed, by each group in turn, to the others.
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Soundscape
The next group activity was sound based; with each teacher choosing a rainforest sound to
make. A person was chosen to cnduct the rainforest and the group had to respond by making
their sound when pointed at and raising or lowering the volume of their sound following the
conductor’s hand signals. The overall result was very effective and atmospheric.
This idea was taken up in a Year Three class who, when working on a text, ‘The Lion and the
Mouse’, set in the forest, imagined the setting and recreated a sound: ‘We went around the
stage, each child in turn repeated their sound until the whole class were simultaneously
vocalising a range of screeches, whistles, rustles and growls! It was a great way to warm up
and set behaviour expectations’. (ZT4)
Story pot
The teachers then gathered around an imaginary Story Pot, for an activity inspired by the
Roald Dahl story of ‘George’s Marvellous Medicine’ and George’s quest to poison his
Grandmother. Participants each wrote down an ingredient for this strange concoction, with
an adjective describing the noun. Going around the group each person read out their idea and
acted out putting their nasty ingredient into the pot whilst the rest of the group stirred.
The Story Pot concept was used in an imaginative way by teachers in their classrooms. In the
Reception class, the children received a letter from the witch in the ‘Room on the Broom’
story, telling them that her broom wasn’t flying and she needed their help. The children drew
one thing on a post-it note to put into the potion (adding the initial sound, to support their
writing using phonics) and then they put their post-its into a Halloween bucket one at a time,
along with an action for it. The activity would have ended there but, as the teacher reported:
when I went to put the bucket out in the corridor ‘for the witch to get it’, a girl sternly informed
that wasn’t a good place to put it, as the witch wouldn’t find it. I asked where would be a good
place and she said outside would be better. We could see that the children were peering out
of the window constantly to see if it was still there, so we decided that we needed a witch. I
went into our school office with a witch hat and asked the office ladies very nicely if one of
them could come and walk through our outdoor area with a witch hat on and collect the
bucket, which she kindly did. The children were just ecstatic, and I’ve never seen a group of 4
and 5 year olds so engaged for the rest of the afternoon. They were searching for clues and
signs of the witch for about an hour out in our outside area and came up with some fantastic
ideas and thoughts. We decided we wanted to do one more thing to round off the day, so the
other Reception teacher got up on the roof with my witch hat on and threw down a wand,
saying ‘Thank you ladybirds and bumblebees (our class names’ on it. I have to say that I have
never seen such excited children going out to tell their Mums and Dads about their day, but as
a teacher, it was also one of the most excited I had ever been!
The Story Pot was popular in Key Stage Two, too. For eample, in a lesson on Greek myths and
legends, Year Four children created the various parts of a gruesome mythical creature. A Year
Six class were working on persuasive charity advertisments. After watching a clip of a UNICEF
advert, they evaluated it; discussing how it made them feel and noting down any persuasive
words or phrases. Each pupil was then given a post-it note and they had to invent (or reuse
from the advert) a short persuasive phrase to say out loud and then put into a story pot: ‘It
could have been anything from ‘look, really look’ to ‘we desperately need your help’. We sat in
a circle and played uplifting music without lyrics and this in itself created a kind of stylised
ritual, as it evoked reaction. The children, one by one, then read out their persuasive phrase
and put it in the middle, collating a bank of resources that they later drew on’ (Year Six
teacher).
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Building a shed
To get all the teachers working together again, after a coffee break, another circle activity
involved people taking it in turns to lead on miming an action involved in building a shed
(sawing, hammering, painting etc.). The following repeated script was used and became a
chant, until everyone in the group was involved in building the shed: ‘What are you doing? I’m
building a shed. Can I jon in? Of course you can!
In a Year Three class, this was transformed to building a ship, for an introductory drama an
activity linked to the book ‘Journey to the River Sea’:
1. Child 1 stands in the middle of the circle acting out the building of the ‘RMS Cardinal.’
2. Child 2 joins the circle and asks, “What are you doing?”
3. Child 1 answers, “I’m building a ship.”
4. Child 2 asks, “Can I join in?”
5. Child 1 replies, “Of course you can.”
6. Child 2 then joins in, helping to build the ship using their chosen, imaginary tool.
This sequence is repeated with other children joining in; the answers change to “We’re
building a ship,” due to number of children in the middle increasing.

Wildlife experts
Moving to sit in groups around tables, the importance of interesting provocations to prompt
curiosity was illustrated through a ‘Mantle of the Expert’ style task. The teachers were invited
to become wildlife experts and to investigate ‘Specimen X’ based upon a bag of clues
(feathers, a coloured egg, glitter) and to report back their theories about what this creature
was, where it was found, who took it and how it could be saved from possible extinction!
Back in school, children became a experts in different areas. One Year Two class investigated
a mysterious creature in the local church tower, whilst Year Three pupils attended a
committee meeting to discuss a possible volcanic eruption. Their groups were composed of
scientists, with different positions, and residents living near the volcano. The children had to
think of and prepare reasons to support their argument ready for the whole class meeting.
The teacher reported her work and the palpable excitement in the classroom:
The atmosphere in the classroom was buzzing; everyone was engaged and knew how to take
part. They all had something to say and saw this as an opportunity to share their knowledge.
In the final meeting, the children were talking about the dangers of igneous rocks falling on
the villages, lava burning a path of destruction and business owners not wanting to risk losing
money by leaving their business. The scientists’ evidence of an imminent eruption included the
sightings of an ash cloud which they explained was poisonous, the raised temperature of the
exterior of the volcano and being able to hear of the bubbling magma inside. The opposing
scientists explained that the volcano had been dormant for many years and will continue to do
this for a long time. The villagers group empathised with people who may face losing their
house and neighbourhood. During the discussions, children were passionately jumping out of
their seat, arms flailing expressions concerned and thoughtful’ (Year Three teacher)
Teachers from different years groups reported that the writing that followed from this type
of activity was detailed, imaginative and produced with enthusiasm. There was also an
increase in the volume of writing produced. One child from a Year Five class explained the
reason behind his extended, independent writing: ‘I’m Dr Strange and he knows exactly what
to write.’
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Story square
Teachers were shown how to create a simple stage within their classroom by marking out a
square using masking tape. The story of Little Red Riding Hood was told with participants
invited to step into the square and become the various characters and objects in the story.
A story square was used to good effect with the Reception class, who explored the forest in
‘Room on the Broom’. They then created their own witch stories and used the story square
for a ‘Helicopter Stories’ activity; whereby the children made up their own witch stories,
which were scribed for them. Each child’s story was then read back, as told, and acted out in
the story square by members of the class.
Similarly, a Year One class brought ‘We’re Going on a Bear Hunt’ to life, as they acted out
each aspect of the story. After the session, the children were able to recall the story in detail
and begin thinking further as to how the bear might have been feeling, as well as discussing
and writing about the items that should be packed for a Bear Hunt journey.

Conscience alley
The Red Riding Hood story was also used to read and practise a ‘Conscience Alley’ activity. The
teachers stood in two lines – one side prepared with arguments for staying on the path and
the other offering reasons to take a short cut. A person selected as Lilttle Red Ridng Hood then
walked up the alley slowly, listening to the arguments vocalising her dilemma
A Year One class used this same conscience alley activity, trying to convince Little Red Riding
Hood to choose either the long route or a short cut. This led on to a persuasive writing
opportunity, writing letters to Little Red Riding Hood convincing her about the path that she
should take. A Year Three class who had read Anthony Browne’s book ‘The Tunnel’ created a
conscience alley with reasons for why someone should or should not enter the tunnel.
Teacher in role
Next, the excitement that could be generated by a teacher-in-role was demonstrated by Ross,
dressed up with simple props (furry hat and gloves) and impersonating the wolf from the Red
Riding Hood Story. He protested about his incarceration in jail, giving his viewpoint (how he
was the last of his kind, his family cruelly hunted down by Red Riding Hood’s grandmother)
and responding to questions and challenges (one from each teacher).
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One Year Two class teacher added this element to work on traditional tales – persuading the
class learning support assistant to dress up and respond to the children’s questions, such as:
‘Why were you in the woods that day?’ ‘What made you get into Grandma’s bed?’ ‘How did
Grandma end up in the cupboard?’

Group members in role
In the next activity, teachers were each given a pro-wolf or anti-wolf character (some from
the Red Riding Hood story and some new characters and each had to give their account of the
attempted murder of Grandma by the Wolf.
Similarly, in the Year Two class seen above, roles were reversed with the children becoming
the wolf and arguing with the teacher (who acted in role as Red Riding Hood). Red Riding Hood
would express her opinion and then one of the ‘wolves’ would contradict saying ‘no,
actually…’ with hands on hips and finger pointing, making their points clear. A Year Six class
enjoyed being split into two groupsto argue a different traditional tale: Three Little Pigs, from
the perspective of the pigs and the wolves. The teacher acted as a lawyer, questioning them
to get their side of the story: The children LOVED it. Their ideas were absolutely brilliant and
hilarious! The next day, the children independently wrote a flashback in role as either the pig
or wolf to retell the story from their perspective. They were such a pleasure to read! Their ideas
were fantastic, vocabulary was amazing and the stories were absolutely hilarious!
Charlie and the Chocolate Factory
After lunch, the familiar ‘Charlie and the Chocolate Factory story was used to illustrate some
further drama techniques that could be used in the classroom: creating ‘freeze frame’
tableaux; thought tracking; and giving news reports. In groups the teachers posed for press
photographs and press interviews, in role as the families of the children who had won golden
tickets. Each family created a still portrait and then, when pointed to or gently tapped on the
arm, the person had to speak in character to reveal their thinking.
This technique was take back into a Year One class and Year One children, learning about the
Gunpowder Plot, were asked to freeze into a position that would show them sneaking into
the Houses of Parliament: ‘Their freeze frames were amazing, some were high and other
children were crouching on the floor. I then went round and tapped some children on the
shoulder. When they were tapped on the shoulder they were asked ‘What are you doing?’ The
children’s responses were so imaginative… some children were building a trap to kill the king,
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some children were sneaking past a guard and some were breaking the door to get into the
Houses of Parliament.’
These children subsequently played a game of sneaking past the Learning Support Assistant,
in role as a guard; whereby, when she turned their back on them and they could move and
then, when she turned around to face them, they had to freeze and pose. Children could
recount what they were imagining during these activities, verbally: One child said he was
making a trap to catch the king and that he sneaked past the guard but the guard did not
see, so he was able to continue making his trap. Another child said the Houses of Parliament
was dark and gloomy. The activity was followed up with acting out the story in a story
square before creating story maps:

and then independent writing of high quality: ‘ … the children produced amazing stories.
One child, who is usually a reluctant writer, wrote a fabulous story, using his story map. He
had a beginning, middle and ending as well as the amount he can write improved.
Furthermore, his sentences made sense and included some full stops. Another child who
struggles with thinking of a sentence and writing it down wrote three simple sentences
independently to retell her story, which is a massive improvement.’
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Freeze frames proved popular with pupils in a Year Two class who portrayed a character who
had excaped form a book, hiding somewhere in the school. Children in a Year Three class
retold the story of ‘The Tunnel’ and developed it, inventing a character and a freeze frame to
depict their prediction of what would happen at the end of the story, showing their emotions:

Reflections
The day ended with opportunities for discussion and questions with a focus upon how the
ideas could be taken back into classes and used with childen of different ages, from four to
eleven years old. Finally, the stick of dynamite, used in the ‘check-in’ at the beginning of the
day, being handed around the group with each teacher sharing one activity that they
planned to take back to try out in their class.
The use of drama activities based around different texts, to bring stories alive and provide
experiences to stimulate writing, was well-received; and the responses from teachers (of all
age groups) were very positive, for example:
Thank you so much for such a brilliant opportunity, I will be using these ideas in years to
come (Reception Class teacher);
By the end of the day I felt refreshed with some amazing ideas that I couldn’t wait to take
back to my class (Year Two teacher);
I left equipped with plenty of activities and ideas to incorporate into my Literacy plans (Year
Three teacher);
I found the drama day … incredibly inspiring; the activities shown were so engaging and I
could see how pupils would be motivated and excited to learn (Year Six teacher).
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1.2 Music
I will definitely be using music as a stimulus for writing again, as I know it is really beneficial to
help with the generation of ideas and the structure of the story as they can follow the music’s
structure. (Year One teacher)

The Music Inspiration Day on 10th January 2019 was led by percussionist Beth HighamEdwards: https://www.bethhighamedwards.com/ and, once again, was held at Wickford
Collaborative Learning Centre. The teachers had different levels of confidence in their own
musical abilities: the group contained some musicians and school music coordinators, who
were excited and eager to discover techniques to link music with writing; whilst others were
doubtful about their talents and rather more apprehensive. Everyone relaxed as the day
progressed. The teachers enjoyed learning through lively, active participatory activities and
left feeling inspired and confident with many musical ideas to try out in their classrooms.

Warm-ups
The day began in a circle with well-paced warm-ups that got everyone involved: Do this/do
that (similar to ‘Simon says’ as when leader says ‘do that’ you don’t do it); passing a clap and
then a roar around the circle; ‘Gimme one’ (also following a leader with rhythms and actions);
plus a ‘Hip/Hop’ and a body pulse activity (coordinating words, rhythm and movement). All of
these were quite easy for teachers to take back to school and use with children of all ages.
The games were fun, promoting active listening and concentration. There were also a couple
of activities to warm up the voice: ‘Do you like ketchup on your cornflakes?’; and the ‘witch’s
cauldron’ where hideous ingredients were added with accompanying sound effects, stirred
quickly or slowly, tasted, swallowed and regurgitated!
For teachers who were nervous about teaching music, taking these activities back to their
classrooms was a great way to build confidence. The warm-ups were used for different
purposes - sometimes to energise the children and at other times to settle them. Reading the
book ‘Room on the broom’ linked with Year One children creating their very own rhyming
spells and, after drinking the resulting magic potions, acting out what happened when the
magic took hold of them and caused a transformation. A Year Six teacher found the body pulse
game to be effective for calming the children and refocusing them, as well as to develop their
concentration skills.

Writing lyrics
Songs with lyrics that could be easily adapted to make up stories came next: ‘My Dog is a Good
Dog’ (with other animals, too); ‘We’re Going on a Journey’ (with different modes of transport
and destinations); and ‘Walking through the Forest’ (with a flexible refrain to develop a story
and scope to add percussion to represent the settings, characters and actions).
Songs like this were embraced by the teachers. In a Year One class, where they were following
a topic on traditional tales, creating verses for ‘Walking through the Forest’ became a way of
remembering and retelling the events in the Little Red Riding Hood story. In a Year Three class
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they created a journey by sea linked to the class reading of the book ‘Hello Sailor’ by Ingrid
Godon; whilst a Year Two class wrote a sensory song, with actions, for Alice in Wonderland’s
garden:
We’re going on a journey, a journey, a journey. We’re going on a journey; we’re going to
Wonderland.
How did we get there, get there, get there? How did we get there? We crawled through a
hole.
What did we see, see, see? What did we see? We saw some fluttering butteries, flying
silently.
What did we hear, hear, hear? What did we hear? We heard some splashing water.
What did we touch, touch, touch? What did we touch? We touched some waving grass with
our toes.
What did we smell, smell, smell? What did we smell? We smelt some fragrant flowers.
What did we feel, feel, feel. What did we feel? We felt overjoyed.
Creating compositions
The next step was using instruments. Beth went through a large set of percussion revising the
names of familiar and less familiar instruments. In small groups we then selected instruments
and worked on our own musical compositions, recreating and representing a journey with
sounds and then performing these simple pieces to one another.
Back in the classrooms, the teachers got out percussion instruments (some of which had to
be hunted down: ‘After searching and searching, I finally found our instruments – in a
cupboard in the girls’ toilets. I never knew we had so many!’) and the composing began – often
supported by Beth on her school visit to support the teacher. A Reception class used sounds
and rhythms to tell the story of ‘We’re Going on a Bear Hunt.’ The Year One class who were
working on the Red Riding Hood tale could match instruments to the main parts of the story,
including the child who ‘picked a triangle for the slicing of the wolf’s stomach and said that it
sounded like the cut of a knife’. The Year Two class who had written the Alice’s garden song
now used instruments to add sounds to the song:
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A Year Three class planned and performed an audio story map to retell key events, emotions
and actions in the Battle of Marathon – like the beat of Pheidippedes’ running, sounds of the
sea when the Persian army fled and victory celebrations of the Athenian army for the same
key point. After the performance, each group was given the opportunity to describe their
choices: ‘some children explained their music for victory, battle, defeat, exhaustion, sailing
away or the final death.’ Creating and performing these soundtracks enable the children to
retell the events of the battle in a written account (pictures from their performances and an
example of the writing, taken from the Celebration Day display, are shown below).
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Listening to recorded music
At the Inspiration Day, Beth played the ‘Ritual Fire Dance’ by Manuel de Falla. As a group, we
listened to, identified and described elements of the music in lay-person’s terms (e.g.
wobbles, bounces, twiddly tune, fanfare, swells, explosion, sprinting, spiky and jagged). On
second listening, we wrote down the story that we thought the music was portraying –
individually and then in a group.

Teachers put this into practice with pieces of music to support work on various topics and
texts, for example, to inspire work on traditional tales in Year One, children listened to
‘Carnival of the Animals’ as a stimulus to think about main characters, settings and moods as
a basis for creating a story map and structure before writing their own story. A Year Five class
listened to a sound track with waves and wrote or drew what it made them feel and from this
generated a whole class word bank of adjectives and nouns that not only described their
thoughts but emotions too

22

2018-2019 Creative Writing through the Arts Project Report – draft October 2019

1.3 Visual art
Learning about various visual art activities to use within Literacy lessons has been very
inspiring. It’s helped me to see other ways children can process information … to help them
understand it better, which ultimately helps them with their confidence and writing. (Year
Three teacher)

The Art Inspiration Day, on 25th April 2019, was held at Metal, in Chalkwell Park, and led by
artist Meera Chauda https://www.axisweb.org/p/meerachauda/. The cohort three teachers
arrived for their final inspiration day of the year excited and open to new possibilities. As for
the other art forms, some people were uncertain of their artistic abilities. Choosing postcards
to represent themselves and how they were feeling, and then discussing these, proved to be
a reassuring start to a rich and interesting day of activities.

Mobius strip and mapping
We began by decorating strips of paper, with a line down the middle, creating and describing
patterns with colours and talking about the shape and possible transformations. Twisting,
taping and careful cutting led to explorations and discussions of the mathematical magic,
designed to get teachers and children talking, predicting and drawing.
The next activity was a trip around the inside and grounds of the Metal building, and with
pencils and tracing paper on clipboards to map the journey. Comparing maps led to
discussions of similarities and differences in the viewpoints taken and landmarks recorded.
The ‘Map Book’ by Sara Fanelli was shared as a resource to inspire work on maps in school.
Teachers tried out map making with their classes, with one Year Three class mapping the
school and their own imagined secret gardens. A Year One class created journey maps to
recount a visit to the Sealife centre, using different collage materials and tools to represent
different parts of the day (see below). These journey maps provided a visual prompt when
writing and the children were able to write an accurate and detailed recount with a secure
understanding of the order of events.
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Making story boxes for animal characters
Meera handed out small model animals as props. In groups, the teachers drew and created
collages of their animal and gave it a name. Next came the tasks of generating questions,
using a question dice, in order to find out all the likes and dislikes of the animals. These were
then reflected in a habitat, created from a square piece of card, cut and folded to form a 3D
box space.
This was a very popular activity with teachers and children alike and was taken back into
schools and used in many different ways, including creating scale models of dream
bedrooms. These children, from a Year Two class, are using the question dice to generate
and questions for the hybrid creature that they have created!
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This was repeated with more strange creatures requiring habitats. ‘Vimtingles’ from Year
One:

… and a lion and butterfly hybrid from a Year Six pupil:

The descriptive writing inspired by these 3D boxes was detailed and imaginative. Inventing an
animal and making a habitat for it provided a visual scaffold for the production of nonchronological reports thus giving all children the confidence to write thorough accounts giving
specific information about their mythical creature.
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Plays on words and story building
The busy day continued with pick and mix containers of words (nouns, verbs, adjectives,
adverbs, connectives, punctuation etc.) from which a selection could be made to create a
sentence (there were also blank cards so that words could be added). These were collaged
onto props, such as hats, and participants could move around the building performing their
sentence in different tones of voice.

As for the 3D boxes, this activity was adaptable for different year groups. Children in Year One
used it for the ‘Bug’s Life’ circus topic. Construct a sentence by joining different words e.g. a
sentence starter, adjectives, noun and then a verb. The children then had to place the words
onto a leaf:
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Once they had their sentences, the children then had the opportunity to use a range of
artistic materials and tools to begin creating a visual representation of what their mini beast
characters would look like.

Similar effective visual plays on words were used to great effect with a Year Five class– seen
here on their Celebration Day display - including superimposing typograms of words to
describe an antagonist character on a print out of his face.
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1.4 Working with Creative Practitioners
For all of the art forms, this year, the Inspiration Day was followed up by one individual inschool mentoring visit to every teacher and a group ‘twilight’ mentoring event (with teachers
split into two groups, organised by geographical location) where teachers came together to
discuss their experiences of implementing the art form in their classroom and ask questions
of one another and the creative practitioner. Working with the creative practitioner (during
mentoring visits to the school) was important to the teachers and helped: to raise confidence
Working with Beth has given me the confidence and knowledge to begin incorporating music
into my lessons. (Year One teacher); to understand how to implement ideas and techniques:
After the individual tutorial with Sonia, I was full of new drama ideas and I had a better
understanding of how to implement these drama techniques effectively into the classroom to
really engage and inspire the children (Year One teacher); and to problem solve: We usually
plan a recount with pictures of themselves and add time words next to the pictures for the
children to follow when writing. However, the children were not inspired and were not eager
to write …. When Meera came in we discussed which visual arts technique would be good to
use and we spoke about how we could create a visual map to support the children with the
understanding of their trip (Year One teacher).
Creative practitioners varied their approaches to in-school mentoring based upon the needs,
interests and experience of teachers and school circumstances, for example, working with
more than one class: Beth kindly agreed to work with both reception classes during her visit
…. We decided that Beth would lead a warm up song and that we would then lead the main
activity, based on We’re Going on a Bear Hunt. In our separate classes, Beth taught us a simple
African song. After we had sung it a few times and the children had become more familiar with
it, she also introduced the aspect of using her hands to show the children whether to sing loudly
or quietly. A few children also got a turn at conducting the class which they loved.
Team teaching during the practitioner visits offered teachers support to take risks and try new
things. Watching the creative practitioner lead their class for part of a session provided new
insights into how to approach the teaching of a particular technique and also offered fresh
perspectives on what children their class were capable of: From team teaching with Sonia, I
discovered how well my class responds to drama activities … I could see that when they
performed back to the class they were so passionate about what they were doing and had so
much pride in their work, it was definitely something I needed to pursue (Year Six teacher).
In their groups, the children practised playing their instruments for each section of the story in
chronological order. Once they had practised, each group put on a performance … The children
were working with their peers and interacting in a way I had never seen before. It was fantastic
to see! Even the children who are usually reluctant to join in and share their ideas were
enjoying taking part and even gaining some confidence to share some of their own ideas. The
children were so engrossed and excited that they were really thinking carefully about what
they were doing and producing quality learning outcomes (Year One teacher).
Following visits the teachers were then prepared to adapt and extend the ideas, for example:
‘I then asked the children to work in their partners to creatively draw a mythical creature of
their choice. This was something Meera introduced to us when sketching an animal character,
however I slightly changed this allowing the children to create a new character and sketch
from their imagination. The outcome of these sketches was inspiring and the children had
imparted their previous knowledge of mythical characters to design their character well.’ Year
Two teacher).
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Key findings
1.5 Outcomes for children’s writing
These summary findings are based upon quantitative and qualitative assessment of writing
samples and teachers reports for all children in their classes (benefits analyses, narratives and
project summary posters). Following this summary, the key findings from the quantitative
analysis are presented showing indicative outcomes following independent assessment of
writing samples collected from children in each of the participating classes. These are followed
by three illustrative case studies: a boy in Year One; a girl in Reception; and a boy from Year
Three. Overall, writing produced in response to arts activities showed the following positive
characteristics:
Ideas
The written work is rich in imaginative ideas that are generated, developed and explored
during drama, music and art activities. Children across the age and attainment range are
enabled to write by having interesting experiences to write about.
Quantity
Children increased the quantity of their writing and the pace and fluency of their writing. They
were motivated to write more, as they were keen to express their ideas and working through
the arts aided recall and supported sustained, focused, in-depth writing.
Quality
The writing produced for the project was of high quality, in terms of structure, powerful use
of language, wider vocabulary and rich, detailed descriptions of characters and settings and
development of stories. Technical Accuracy is increased e.g. correct spelling of common
words, phonetically plausible attempts at other spellings, correct use of capital letters, and
accurate and consistent use of tenses.

A summary of results from the quantitative analysis shows six key positive outcomes for
pupils’ writing during 2018-19:
1. There is an increase in overall writing competency over the year of the project;
2. Both boys and girls show raised attainment. Boys showed a greater increase over
the year;
3. Technical Accuracy as a writing aspect increased the most over the year overall, for
both boys and girls;
4. Pupils with special educational needs and disability (SEND) made greater gains than
the average pupil over the year in the Drama and Visual Art samples;
5. Pupils with English as an additional language (EAL) made greater gains than the
average pupil over the year in all of the writing samples with art practitioner input;
6. The Pupil Premium gap has closed over the course of the year in all three samples
with creative arts input.
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1.5.a Outcomes for children’s writing – based on writing samples
Methodology
Each piece of children’s writing, submitted by their teachers (from nine children per class from
sixteen classes), was judged by an independent literacy consultant based on the child’s use of
certain aspects of writing, used to judge competencies in writing (structural devices, technical
accuracy, literary devices, enthusiasm and presentational devices). Each of these aspects has
been judged using a score of:
1 if the aspect of writing is not secure or there is little evidence of it within the text;
2 if the aspect of writing is generally secure and there is repeated evidence across the text;
3 if the writing shows secure use of the aspect and there is high evidence throughout the text.
These scores were then tallied and an average recorded*. The graphs below have been
calculated based on the mean average of all children’s writing samples. They represent mean
average scores based upon criteria for aspects of writing, as set by the research team in
consultation with members of the Steering Committee (see below and Appendix B).
The scoring reflects judgements made for an initial sample of work from nine children in each
of sixteen classes, at the beginning of the school year, and the comparisons are based on
assessment of samples for the same children (one for each art form) provided by their teacher.
If children were performing and progressing as expected, the averages for each aspect of
writing throughout the year would be likely to remain static. The findings therefore highlight
any differences in attainment on aspects of writing that can be linked with the arts stimulus.
Aspects of Writing
Use of Literary Devices were judged as detail and description through expanded noun phrases,
similes and metaphors; emphasis (alliteration, onomatopoeia); development of character and
setting; use of rhetorical devices; foreshadowing; symbolism; and established use of
viewpoint and voice.
Technical Accuracy encompassed correct spelling of common words, phonetically plausible
attempts at other spellings, correct use of capital letters, and accurate and consistent use of
tenses.
Structural Devices included: varied length and structure of sentences; use of appropriate
sentence forms; variation of sentence starts for effect; use of conjunctions to extend/explain
ideas; paragraphs developed around a theme; cohesive devices to link paragraphs; and use of
speech (including colloquial or idioms).
Enthusiasm was assessed from evidence of conscious engagement in writing process,
maintenance of a style or genre throughout, evidence of empathy and range of vocabulary
used, including technical vocabulary.
Presentational Devices are judged as genre-specific devices such as diagrams and pictures,
along with headings, sub-titles and labels**.
*NB A data cleaning process has been undertaken to increase the validity of the data analysis. However, the datasets in some
cases are low, which affects reliability and generalisability. The data should be read in triangulation with other sections of this
report, before conclusions are drawn.
**Due to ‘Presentational Devices’ not always being appropriate for all of the text types chosen by teachers when producing the
writing samples, these results are often based on significantly smaller datasets than the othr four aspects of writing. As a result,
caution should be taken when reading the results presented.
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Indicative outcomes from the quantitative analysis:

Evidence of writing competence & quality

Chart 1: Mean average for each child's writing during
each of the art forms
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Explanation of Chart 1:
Chart 1 shows an increase in children’s writing competence and quality from the initial writing
sample, which included no arts input, compared with the writing samples which had (drama,
music and visual arts). The mean average of children’s writing competence is greatest in the
visual arts, which was taught in the summer term. This is followed by drama, which was taught
in the autumn term. The music sample, which shows an increase of 19% from the initial
sample, was taught in the spring term. The visual arts sample evidences a 29% increase in
writing competence from the initial sample, and the drama sample represents a 21% increase.

Evidence of writing competence & quality

Chart 2: Text Breakdown by Writing Aspect
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Explanation of Chart 2:
Chart 2 highlights the increase in the children’s writing competence and quality within each
aspect of their writing over the four texts. In all writing samples there is an increase in
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competence and quality from the initial sample. The pattern of increase from the initial
sample follows that of Chart 1, with visual arts showing the greatest increase, followed by
drama and then the music sample.
The greatest increase in writing quality and evidence is within the technical accuracy aspect
of writing with a 37% increase from the initial sample to the final sample (visual arts). The next
aspect with the greatest increase from the initial to visual arts samples is structural devices
with an increase of 35%. Literary devices has increased by 28% from the initial sample to the
visual arts sample. Enthusiasm has increased by 20% and presentational devices has increased
by 10%.

Evidence of writing competence & quality

Chart 3: Gender comparison over four texts
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Explanation of Chart 3
Chart 3 identifies the difference in writing competence and quality between boys and girls
over the course of the year within the project. Although both boys and girls make gains from
their initial writing sample starting points, boys make greater gains in quality and writing
competence compared to girls. From the initial writing sample, the drama writing sample
increase is 26% for boys and 18% for girls. For the music writing sample the increase is 21%
and 17%, and for the visual arts sample the increase is 36% and 25% respectively.
Explanation of Chart 4
Chart 4 then shows the increase in girls’ writing competence and quality from the initial
sample to the three samples with creative arts input. Technical accuracy shows the greatest
gains with a 32% increase from the initial sample to the last writing sample, visual arts. This is
followed by structural devices with a 31% increase, and literary devices with a 26% increase.
Presentational devices shows an increase of 22% and enthusiasm increases by 16%.
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Evidence of writing competence &
quality

Chart 4: Comparison by writing aspect - Girls
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Explanation of Chart 5
Chart 5 shows the increase in boys’ writing competence and quality on average from the initial
sample. As is the case with the girls’ writing, boys increased most in technical accuracy with a
48% increase from the initial sample to the visual arts sample. Boys also developed the next
greatest gains in structural devices and literary devices, as is the case with the girls’ writing.
Structural devices with 40%, and literary devices with a 34% increase. This is followed by
enthusiasm with a 26% increase. Presentational Devices showed no progress over the course
of the year. However, the evidence of presentational devices being used by children was low
within the initial sample (n=6) and only slightly higher in the visual arts sample (n=12). This
could be due to the choice of text used by teachers within the sample.

Evidence of writing competence & quality

Chart 5: Comparison by writing aspect - Boys
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Benefits for specific groups of children

Evidence of writing competence & quality

Chart 6: Comparison of pupils with special educational needs
and disability (SEND) and all pupils
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Explanation of Chart 6
Chart 6 identifies that pupils with SEND make gains in writing competence and quality over
the course of the year, from the initial sample to the visual arts sample. From the initial
sample, pupils with SEND increase 27% from the initial sample to the drama sample. Within
the music sample, pupils increase by 8%. In the visual arts sample, this increase is 34%. Both
the drama sample and the visual arts sample for pupils with SEND show a greater increase
over the course of the year than the mean average for all pupils.

Evidence of writing competence &
quality

Chart 7: Comparison between pupils with English as
an additional language and all pupils
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Explanation of Chart 7
Chart 7 shows the accelerated gains made by those with English as an additional language
(EAL) compared with the average pupil. In drama this is 29%, in music 23% and in visual arts,
the increase from the initial sample is 26%. As well as a greater increase in writing competence

34

2018-2019 Creative Writing through the Arts Project Report – draft October 2019
and quality over the year, the competence and quality of writing evidence in each of the
samples is also greater for pupils with EAL, than all pupils. This is greatest in drama, which
represents a 13% increase in writing quality between the samples from pupils with EAL and
all pupils, a 10% increase in music and a 4% increase in visual arts.

Evidence of writing competence & quality

Chart 8: Comparison of pupils eligible for Pupil Premium
and all pupils
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Explanation of Chart 8
Chart 8 shows the accelerated gains made by those eligible for Pupil Premium compared with
the average pupil. In all three writing samples with creative arts input, pupils eligible for Pupil
Premium made greater gains than all pupils overall. With the drama and music samples, there
is a 26% gain from the initial sample, and in the visual arts sample there is a 36% increase.
Additionally, the writing competence and quality is higher for pupils eligible for pupil premium
than the average child in the project. In the drama sample, there is 3% difference between
pupils eligible for Pupil Premium and all pupils. In the music and visual arts samples, there is
a 5% difference.

Summary
In summary there are positive outcomes that can be seen from the gains in childen’s writing
competence and quality: an increase in overall writing competency over the year of the
project; raised attainment for both boys and girls with boys showing a greater increase over
the year; and an increase in technical accuracy as an aspect of writing aspect. The approach is
an inclusive one: pupils with special educational needs and disability (SEND) made greater
gains than the average pupil over the year in the Drama and Visual Art samples; pupils with
English as an additional language (EAL) made greater gains than the average pupil over the
year in all of the writing samples with creative arts input; and the Pupil Premium gap has
closed over the course of the year in all three samples with creative arts input.
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1.5.b Children’s Writing – Pen Portraits
Pupil 1 – KS1 Male pupil
Pupil information:

Male
Age 5.11 at start of school year
In receipt of Pupil Premium

Teacher assessment of writing –
summer 2019 (end of project)

Work exceeds the expected level

Children were given the opening to a story and asked to continue the narrative, which they
did independently. The pupil’s written response shows engagement with the storyline, as he
describes what happens after he went through the door. He maintains the use of first person
narrative and ideas are linked, which conveys a sense of movement. There is an emotional
engagement, as he reflects on the experience of flying ‘… and it was good’. The teacher notes
that the pupil was focused and listened actively in discussion, prior to completing his writing,
and completed this quickly.

Initial writing

ZRL – Initial writing

Drama was used as a stimulus for the second
piece of writing, which was based on the
story of Guy Fawkes. The children assumed
the role of Guy Fawkes’ friends.

ZRL - Drama

In the second piece the pupil writes with greater confidence and is assessed as exceeding the
expected level. The teacher comments that ‘sometimes he lacks ideas when writing’ but on
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this occasion ‘he had lots of ideas and used his story map to help write’. This seems to have
helped him to extend his writing and use specific details that had been discussed in class.
The writing contains information about the gunpowder plot and the sequence of events,
although there is evidence of a creative interpretation of the king’s demise. By comparison to
the first piece there is a more developed sense of structure and the use of sentences, and a
recognition of capital letters for names and the start of a sentence.

‘Once a upon a time there was a tall boy cald Jack he lived in a
jungal’.
‘One day he decided to have a good walk in a emerald green
jungall. He saw a monster in a trey home waching Jack … When
he got there he oopoons the door it squeets ‘.
‘He sa the monster trapts in the corny off the house he went in
the big kigen he piked a nigth up he Went back in he cut the
monds hed of. They lifed happily ever after thee end’.
ZRI – Music

Music from Saint-Saens ‘Carnival of the Animals’ was used as the stimulus for the third piece
of writing. This followed children listened to this after retelling the ‘Little Red Riding Hood’
story, after which they wrote their own story.
The pupil was very involved in his writing, and according to his teacher worked independently
applying prior learning. Confidence in the task led him to produce writing of a higher standard,
and he ‘was inspired with lots of ideas for his story’.
An obvious difference between this and the last piece of writing is the change in the pupil’s
handwriting and greater awareness of letter formation. The opening line shows his knowldge
of using ‘Once a upon a time’ as the opening for a traditional tale, and this is mirrored by the
end when ‘They lifed happily ever after thee end’.
Setting is establishes with reference to the ‘emerald green jungle’ and different animals. The
omniscient narrator builds suspense through the protagnist’s reaction to seeing the monster,
and the use of onomatopoeia to describe the door as it squeaks open. As with all good tales
the monster is defeated as ‘Jack cuts the monds hed of’. Overall this shows a creative response
which draws on prior knowledge of traditional stories through books and other art forms.
Although the work is assessed in the same category by the class teacher the pupil’s writing
has developed, which could also reflect his level of engagement in the task.
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ZRL – Visual Arts

A school trip to Sealife Adventure was the impetus for the fourth piece of writing, and the
class were asked to write an effective recount. The pupil maintains an interest in his writing,
working independently and with confidence. The teacher confirms that he is continuing to
produce work of a higher standard than usual, and ‘was very focused during the lesson’.
The recount gives the pupil’s view of the events of the day, including travelling on the bus
which ‘was nousey’ and his happiness in arriving at the centre. Important parts of the visit
were no doubt seeing the starfish ‘which I did not touch’ and turtles, but also lunch and the
teachers telling the class to ‘sshhhhh’. There is evidence that he has drawn on prior learning,
and made use of the visual arts map. The teacher comments that he wanted to up-level his
vocabulary, and there is evidence of trying out new words such as ‘favourite’.

Pupil 2 – Early Years female pupil
Pupil information:

Female
Age 4.8 at the start of school year

Teacher assessment of writing –
summer 2019 (end of project)

Work exceeds the expected level

The Early Years pupil’s first piece of work is in fact her first piece of writing at school.
There was no specific stimulus but children were asked to try and write their name on
their own and draw a picture of themselves. The work below shows a good attempt to
write her name, with letters carefully formed, and good pencil grip evident in the
writing and the illustration.

ZVo – Initial writing
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For the second piece of writing children were asked to
come up with a name for their own alien, and then drawn
and describe this.
The stimulus for the writing included the teacher reading
the children a story about a child from the school going to
the moon and meeting an alien. The children decided on
the actions and all joined in with the teacher, to help act
out the story. The story finished with the child spotting
the alien, so the task was for the child to name and
describe the alien.
The pupil has completed the task and carefully coloured
in the picture of the alen. The letters of the name have
been carefully written into the individual boxes:
consonant, vowel, consonant.
ZVo – Drama

ZVo – Visual Arts

ZVo – Music

The story ‘We’re Going on a Bear Hunt’ provided the focus for the third piece of writing.They
each chose a character from the story, and then selected a suitable musical instrument to
represent them. The instruments were used as accompaniment when the story was read
aloud. The children were subsequently asked to justify their choice of instrument. The pupil
completed the task confidently, using several colours and shading in carefully, and added the
character’s name – Mum. The teacher extended her learning by asking her what she thought
the mum was like, and was clearly engaged in the task.
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The stimulus for the final piece of writing came from the class topic on mini-beasts. Pupuls
were asked to design their own mini-beast and write about it. The pupil’s picture above has
been carefully drawn and shaded, and is accompanied by a sustained description. The pupil
already understands some of the conventions of storytelling combined with her own
experiences, which she has incoportated in her writing.
Overall the pupil has made good progress with writing since the initial piece of writing and is
writing with confidence, and a sense of audience and purpose. At the end of the year her work
‘exceeds the expected level’.

Pupil 3 – KS2 Male
Pupil information:
Teacher assessment of writing –
summer 2019 (end of project)

Male
Age 7.9 at the start of school year
Work exceeds the expected level

In the first written piece pupils were asked to write about their summer holiday. The pupil
recounts his holiday to Madeira: ‘I had to go to a place called Mdrira’. There is a good attempt
at the use of phonetic spellings, such as ‘mountin’ and ‘montias’ to describe the mountainous
scenery. Other impressions are drawn from his experience of swimming in the pool, and the
sense of feeling safe as ‘our dad to get us’ if this was necessary. The recount including factual
information about the island as well as some of his impressions of the holiday.
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The second piece of writing is a newspaper report, based
on the scenario of a dinasour’s bone that was discovered
on the school field.
The pupil has used features of reportage, and maintained
an appropriate style. The headline ‘AnkyloSchoolrus’ is
provided, the key facts are provided in the first sentence.
This adheres to the convention of establishing what,
when and where in a news story. The extended noun
phrase ‘gigantic, fragile bone’ gives a hint to what might
happen later in the account.

ZTr – Drama

A summary of the events provides context for the
discovery of the bone. The juxtaposition of the
caretaker’s physical action of chopping down ‘fiery red
trees’ when he discovers the bone contrasts with the
careful action of the professor. He uses a ‘brush so he
diden’t break the bone’. The concluding paragraph
provides a resolution to the news story, and the teacher
assesses the work as ‘above the expected level’.
The life of Frida Kahlo is the focus of the next piece of
writing, which is an information text. Pupils were asked
to write her biography, and used factfiles and music as
the stimulus.
The pupil has engaged with the task, and has organised
the information text chronologically. Sub-headings are
used to identify the different periods of her life, which
answer the question, ‘Who is Frida Kahlo?’ The pupil
maintains an appropriate formal style of writing for the
task, and drawn on prior learning and the use of other
resources. A wide range of vocabulary is used, and
complex ideas explained clearly. The work is assessed by
the teacher as ‘being at the expected level’ due to the
handwriting.

ZTr – Music
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In the distance there was an anorymouse
garden. The pea green vines snapped and
smacked to the ground. I can smell the
lovely red roses tingling my nose. The roses
are as red as lipstick. The vines rusled. The
wind blew in my face as I sprinted forward.
I slowly stomped around looking at the
astonishing flowers. Next to me was the
most beautiful bluebell. Finally, for the last
time, the bees buzzed.

By contrast the final written piece is a description of a garden. Here the pupil has produced
work of a higher standard and applied prior learning. The teacher notes that he worked
independently, and with confidence and contributed to discussion about the work.
The pupil has creates a convincing picture of a colourful garden by using a range of senses.
The expanded noun phrases ‘pea green vines’ and ‘red roses’ come to life through the use of
literary devices. Onomatopeia conveys the sound of the vines which ‘snapped and smacked’
to the ground, and the buzzing of the bees. Adjectives describe the narrator’s reaction to the
‘beautiful’ and ‘astonishing’ flowers, as well as the physical effect of the scent of the rose
‘tingling my nose’ and the wind on his face. The simile ‘as red as lipstick’ provides a powerful
image of the colour of the rose, and there is a sense of movement as the narrator walks
through the garden. The pupil has maintained the description effectively, and at the end of
the school year ‘work exceeds the expected level’.
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1.6 Outcomes for children’s learning – across all art forms
These summary findings are based upon observations at pupil voice visits, teachers’ reports
(benefits analyses, narratives and project summary posters) and interviews with head
teachers. Several positive characteristics of learning were associated with working through
the arts. Specifically, learning through the arts this year was seen to be engaged, inclusive
and collaborative:

Engaged
Children’s enthusiasm for the arts based tasks shone through. The active lessons in drama,
music and art provided a range of new, engaging and enjoyable experiences for the children
that inspired them to learn and motivated them to write. Children were seen to grow in
confidence and self-esteem through generating and sharing creative ideas, within a context
where there were no right or wrong answers. Children were more positively disposed towards
literacy lessons and writing and were ‘enlivened’ and invigorated’ showing ‘pride’ and
‘passion’ for their creative work and displaying signs of greater well-being within the
classroom. They became absorbed in their learning and some children were so enthused by
projects that they carried on the work at home voluntarily.

Inclusive
The participatory nature of the arts based activities meant that they were engaging and
accessible for all learners. Children with different talents could shine – and sometimes surprise
their teachers. Teachers expressed pleasure at seeing children who were previously shy,
reserved and lacking in confidence begin to share their creative ideas in lessons. Activities
without words broke down barriers for children for whom English is an additional language.
Children with special needs and disabilities who sometimes struggled to use their imagination
and to write were inspired to participate and to achieve.

Collaborative
There was an increase in collaborative working, firstly in drama and then in music making and
art, where children worked in groups. They developed teamwork skills when sharing and
building upon each other’s ideas. This extended to writing where there was engagement in
peer review, with children reflecting upon one another’s writing, noting good points and
supporting and helping one another to improve. In one school there was also peer-learning
across the age range when a year one and Year Five class worked together.
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1.7 Outcomes for teachers
Outcomes from the project for teachers are drawn mainly from teachers’ self-reports, from
several sources: verbal commentaries and benefit analyses at twilight research sessions;
termly narrative reports; summative research posters; and questionnaire responses (for
details of these see Part Two). These findings are corroborated by data from head teacher
interviews. All teachers applied the ideas and techniques learned at the Inspiration Day to
their classroom teaching, this was supported by the in-school mentoring visits from the
Creative Practitioners and discussions with other teachers who were part of the project.
Overall, as a result of the project, teachers are confident, creative and inspired:
Confident
This professional development opportunity increased teachers’ confidence in using different
art forms in the classroom, including amongst those who were initially uncertain about their
abilities in one or more of the art forms. The arts, and especially drama, became an integral
part of lessons and were used frequently. Seeing the children deeply engaged in the activities
and producing good quality writing also led to growth in professional confidence in teaching
literacy through the arts. Teachers gained understanding of how the arts can enhance
children’s writing and this gave them the confidence to offer a broad, creative and immersive
curriculum to promote writing.
Creative
Teachers acquired some fresh ideas and learned a variety of creative strategies that they were
able to implement quite easily within their teaching and then integrate into their classroom
practice. There was a strong theme of teachers being allowed and emboldened to ‘take more
risks’, and step out of their ‘comfort zone’ to try out and experiment with new ways of
teaching, in order to engage children with more powerful learning experiences. Teachers were
also creative in weaving different art forms together and some incorporated drama, visual
arts, film and music into linked lessons. Arts were used to make cross-curricular links
throughout topics and used in a variety of lessons, not just English. For example, one teacher
linked PE lessons to drama and writing lessons.
Inspired
Finding new ways of working led to excitement about teaching and ‘renewed enthusiasm’ for
the profession. Having a bank of ideas as a basis from which to plan engaging lessons was
valued and teachers enjoyed sharing these resources with colleagues to develop and embed
creative curricula school-wide. Teachers took pride in the children’s development as creative
thinkers and writers and are keen to take forward new understandings of how creative arts
can be taught to support writing.

44

2018-2019 Creative Writing through the Arts Project Report – draft October 2019

1.8 Benefits for schools
These summary findings are based teachers’ reports (benefits analyses, narratives and project
summary posters) and interviews with head teachers. Key benefits for schools are the
development of broad and balanced curricula, knowledge sharing amongst teachers, and
increase in arts and cultural learning:
Broad and balanced curriculum
A new Ofsted Inspection Framework is providing an opportunity for schools to implement
richer approaches to learning and teaching and this is reflected in the embracing of crosscurricular activities and creative, integrated approaches to learning. Several schools are
adopting more topic based and thematic approaches to planning and the Creative Writing
through the Arts project has provided inspiration for integrating arts in curriculum policies and
schemes for English, as well as for other subjects such as history and science.
Knowledge sharing
Teachers are sharing their knowledge, expertise and experiences of arts for writing at many
levels: with immediate colleagues, through a job share and within year groups and phases;
across schools and year groups; across a Multi-AcademyTrust; and with other local schools.
This is achieved through shared planning and team teaching and through leading staff
meetings and training for colleagues, some sessions including school governors and head
teachers. It has also been recognised that newly qualified teachers can benefit from observing
Creative Writing through the Arts lessons, to support their early career development. Good
practice has been shared with some local secondary schools.
Arts and cultural learning
Several schools have used the project, and their associated Artsmark journey, to enrich the
creative and cultural learning throughout their school. This includes local artists (a potter and
a sculptor were specifically mentioned) being invited into schools and also visits inspired by
the arts. Arts and artwork have been displayed in galleries and exhibitions and showcased for
parents and members of the community. Arts weeks have been held plus links made with a
local arts festival. Teachers and schools are beginning to form local networks to make links to
support further engagement with artists and the arts.
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Part Two – Full Project Evaluation Report for 2018-19
2.1 Introduction
Part One of the report, above, presents an account of each of the three art forms that were
used in the project this year (drama, music and visual art); together with summaries of key
findings about outcomes of working through the arts for: children’s writing; children’s
learning; teachers’ confidence and skills; and for schools and communities. This second part
of the report contains technical details of the design and methods of the evaluation, the
participants, and full results and findings from each element of the data collection and analysis
(from which the overall triangulated findings shown in part one are drawn).

2.2 Aims
This programme uses creative arts to inspire learning and develop pupils’ writing in South
Essex primary schools. The programme is based on collaboration and mentoring between
teachers, creative practitioners and academics. Teachers participate in specialist training in a
variety of art forms, in order to develop confidence and skills in teaching through the arts in
their classrooms. The focus is upon increasing children’s motivation and ability to write,
particularly for imaginative, descriptive writing. Teachers also participate in learning about
the use of pupil voice to encourage the pupils to self-evaluate their work; and teachers learn
about the use of action research as a means to reflect upon their practice and to enact and
evaluate change in schools. Each school is engaged in working towards an Artsmark award as
a way of embedding art, culture and creativity from the programme across the school.

2.3 Design and methods
For the 2018-2019 academic year sixteen primary schools from five Teaching Schools Alliances
(TSAs) in South Essex joined the programme. Invitations and information about the
programme were sent to the head teachers of schools via the TSAs and expressions of interest
were invited, with an expectation that all TSAs would be represented. A briefing meeting was
held with head teachers and some prospective project teachers in July 2018 and the features
of the programme and responsibilities of participating schools and staff were
discussed. Points requiring specific discussion and clarification included:
 The aims and scope of the project
 The requirement for support for the participating teacher from an ‘enabler’ from the
Senior Management Team, within each school
 Gaining consent from parents or guardians for children's writing samples to be used
 Release time required for teachers for the timetable of activities
 Requirements by head teachers for teacher attendance
 Pupil voice and what this entails
This recruitment of teachers, via head teachers and schools, enabled the programme to be
embedded in the school’s development plan and linked to achievement of the Artsmark
award. The Artsmark award is accredited by Arts Council England, and supports schools to
plan, develop and evaluate arts, culture and creativity within schools.
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2.3.i The Schools
Sixteen schools participated in the programme during the 2018-19 school year. There were
fifteen primary schools and one junior school, drawn from across the five TSAs.

2.3.ii The head teachers and enablers
Following the expression of interest and agreement to be part of the programme, each head
teacher completed and submitted a simple School Evaluation Tool (SET), to self-identify the
current level of creative activity in their school. Head teachers, or another member of the
Senior Management Team, acted as enablers, ensuring the participating teacher was able to
engage fully with the programme and to share findings and influence practice across the
school.
In the third term, head teachers were interviewed and asked for their viewpoints about the
outcomes of the project for pupils, teachers and creative and cultural learning in their school
and in the wider community. The interviews were transcribed verbatim and thematic analysis
was carried out.

2.3.iii The teacher participants
The sixteen teachers included those who had volunteered for the programme following an
invitation from their head teacher as well as those who had been identified by their head
teacher for participation.
All teachers gave their consent to participate in the programme. Information about the
participating teachers, their experience in teaching and the year groups taught is provided
here:

Class
Number of teachers
Reception class
1
Year One
2
Year Two
4
Year Three
3
Year Four
0
Year Five
2
Year Six
3
Key Stage Two mixed
1
Totals
16
Figure 1: Classes involved in the programme 2018-19
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Respondents: 14 out of 16 teachers (who completed the initial questionnaire)
Teaching experience:
Number of years Number of teachers
teaching
3
5
4
3
5
2
7
1
10
1
17
1
22
1
Totals
68
14
Teaching experience within the cohort:
Range
3 to 22 years
Mean (years)
4.9
Mode (years)
3
Median (years)
4
Figure 2. Teacher participants’ experience in teaching

The programme for the teachers
The academic year began with a research induction day for the participating teachers. The
purpose of the day was to:
 Ensure that teachers understood the annual cycle of the programme and the events
and activities that they would be participating in
 Meet the team of researchers from the University and meet the Programme coordinator
 Consider processes of gaining informed consent and ethical collection and reporting
of data in educational research
 Identify a main research question for the year
 Discuss with the participating teachers the principles of teacher action research and
look at approaches to collecting data in the classroom
 Explore the concept of pupil voice with the participating teachers
A WhatsApp group was set up as a communication tool as a result of this meeting, managed
by the programme co-ordinator. The purpose was to enable communication about the
programme within the group of participating teachers and other programme members. This
proved to be a very effective and rapid mechanism to answer questions and share ideas about
the programme.
The teachers participated in a number of activities during the course of the year These are
shown here, in figure 3, and then described below. Expectations for commitment to project
activities were set from the first briefing. Nevertherless, this year only twelve out of sixteen
schools committed to the project in its entirety and completed all elements of the
programme. In the other four schools there were changes of teacher and headteacher that
led to reduced commitment. This is in the context of budget constraints and a climate of
pressure and uncertainty reported from schools (that differs quite significantly from the
earlier years of the project).
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Start of
academic year

Research Training Day for all participating teachers with a focus upon
action research and pupil voice.

Term 1

Inspiration day led by drama practitioners.
Follow up within school mentoring and group mentoring meetings by
drama practitioner to work with teachers and support drama activities
within the teachers’ classrooms.
A twilight meeting of all participating teachers with University
researchers to discuss action research and pupil voice.
A classroom visit from a University researcher focussed on pupil voice.

Term 2

Inspiration day led by a music practitioner.
Follow up within school mentoring and group mentoring meetings by
music practitioner to work with teachers and support music activities
within the teachers’ classrooms.
A twilight meeting of all participating teachers with University
researchers to discuss action research and pupil voice.
A classroom visit from a University researcher focussed on pupil voice.

Term 3

Inspiration day led by a visual art practitioner.
Follow up within school mentoring and group mentoring meetings by art
practitioner to work with teachers and support art activities within the
teachers’ classrooms.
A twilight meeting of all participating teachers with University
researchers to support action research and pupil voice.
Classroom visit from a University researcher focussed on pupil voice,
where visits in terms one or two had been missed.

End of term 3

A sharing event, held at the Collaborative Learning Centre, Wickford, to
share experiences from the year across the group (attended also by
head teachers and all others involved in the programme).

Figure 3. Activities attended by the participating teachers during the course of the year.
Termly activities for the participating teachers included:
 Inspiration days, where creative practitioners introduced ideas to teachers about how
the particular creative practice could be used in the classroom. These were hands on,
practical, experiential days. The main focus of these days was training in arts
techniques and presentation of new ideas for teaching. Each inspiration day was led
by a creative practitioner from a particular discipline and introduced teachers to ideas
they could use in their classrooms to inspire children to write (for details see Part One,
above). The inspiration days focussed on:
o Term 1 – Drama
o Term 2 – Music
o Term 3 - Art
Each inspiration day was followed up by individual mentoring visits by the creative practitioner
to the teachers to support the teachers to identify ways to make use of the ideas presented
at the inspiration day in their own classes. These follow up visits focussed on mentorship,
discussion of ideas and trying out techniques with each teacher. In addition to individual
follow up of each teacher there were also group meetings with the creative practitioner and
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teachers from nearby schools. The creative practitioners were active in seeking opportunities
to ensure all teachers felt supported. Email, telephone conversations and a WhatsApp group
were further used for communication between teachers and between the creative
practitioners and the teachers. This proved very useful, particularly in providing ideas in
specific situations, and for confirming arrangements.
 A twilight action research session where teachers met with the academic researchers.
At the start of the second half of each term, teachers met together with the academic
researchers in a late afternoon meeting. The purpose of these 'twilights' was to
support teachers as practitioner researchers within the programme. Support was
provided through facilitated discussion of data collection, pupil voice (see below) and
ways in which to include activities which encouraged children to discuss their
involvement with the programme, writing a narrative of their experience,
identification of emerging benefits and challenges.
 An in school visit from a researcher to consider pupil voice.

Gathering data with and from teachers
Each participating teacher completed a questionnaire at the start and end of the academic
year to capture baseline and end of year data about the teacher and their experience with the
creative arts.
The focus for teachers’ action research and data collection was the research question that was
agreed at the Research Inspiration Day: How and in what ways does high quality arts provision
influence and inspire pupils and improvev the quality of writing?
Information about the children’s engagement and development as writers and emerging
benefits and challenges of teaching through the arts were identified by teachers at each
termly twilight research meeting. A summary of the identified benefits was presented to
teachers at the end of the year and teachers identified which benefits were true for their
experience across the year.
Each teacher recorded a narrative of their own classroom activity each term. The narratives
were then combined and shared with teachers at the twilight meetings. This provided an
opportunity for teachers to identify emerging themes, and also provided opportunity for
teachers to think further about their own experiences in relation to others. The narratives
were then further analysed thematically by the researchers.
The teachers completed a summary of their individual action research projects as an A4
poster, presented together with an exhibition of children’s work at the sharing event. These
were analysed to look for common findings across all teachers, classrooms and schools

2.3.iv The children
All children in the class led by the participant teacher took part in the creative activities and
pupil voice activities and participated in writing related to the creative activities. Parents were
informed about the project taking place in their child’s class.
Children’s writing samples
Each teacher was asked to select nine children from their class (whose parents had provided
informed consent) for the purpose of collecting writing samples. An initial sample of writing
was collected by the teacher, and then one piece of writing was collected for each child in
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response to the classroom activity based on that term's creative work (four pieces of writing
per child per year). Each teacher carried out their own assessment of the piece of writing using
a standardised approach (devised before the programme by the writing specialist and primary
school head teachers).
The writing sample, pupil information and teacher assessment, alongside the parental
consent, were submitted to the academic researchers. Data were analysed in detail by a
specialist in children’s writing.
The writing samples were coded to ensure anonymity. Details of the pupils and their teachers’
assessment of their writing were entered into a spreadsheet. The independent writing
specialist reviewed each piece of writing and made a judgement, in relation to pre-agreed
criteria (decided in consultation with the research team and members of the steering group),
in order to make an objective evaluation of the qualities of the writing. Comparisons were
made between an initial piece of writing and writing samples produced with each art form.
The children in each class from whom writing samples were obtained crossed the range of
achievement in writing within their year, including children whose attainment, at the outset
of the project, was judged to be below expected achievement, at expected achievement and
above expected achievement. Teachers provided background information about the children
(e.g. age, sex, additional needs, whether children were in receipt of Pupil Premium) see figure
4. Over the course of the year, writing samples were analysed from pupils, of whom 83
children were in Key Stage 2, 57 children in Key Stage 1, and 9 children in Reception class.
Children from whom writing samples were provided: 149
Category
Numbers of individuals
Percentage
Gender
Male = 67
Male = 45%
Female = 82
Female = 55%
Key Stage (KS)
Reception = 9
Reception = 6%
KS1 = 57
KS1 = 38.3%
KS2 = 83
KS2 = 55.7%
Children
identified
as 11
7.4%
having English as an
additional language (EAL)
Children assessed as having SEND = 12
SEND = 8.1%
Special Educational Needs EHCP/Statement = 0
EHCP/St. = 0%
(SEND)
Dyslexia = 1
Dyslexia = 0.7%
Children identified as in 33
22.1%
receipt of pupil premium
Figure 4. Summary information about pupils from whom writing samples were collected.
If a pupil identified for contribution of writing samples left during the programme, in some
cases they were replaced by another pupil in the class of the same sex and judged to be of
similar ability.
2.3.v Pupil voice: Explanation and methods for data collection and analysis of pupil voice
The concept of pupil voice is inspired by the recommendation of the international monitoring
body for the United Nations Convention on the Rights of the Child (UNCRC, 1989), who, in
2008, advised UK schools to pay greater attention to implementation of Article 12. Article 12
refers to adults sharing decision making with children by taking their opinions into account.
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The article encourages adults to listen to children’s views, by encouraging them to participate
in activities appropriate to their age and level of maturity.
The ideas behind including pupil voice in the programme, a common definition of pupil voice
and the different ways pupils could be encouraged to share their views on classroom learning
and teaching were explored with the participating teachers in the first twilight session of the
programme. The inclusion of pupil voice was aimed to encourage the teachers to try out
different ways of gaining pupil perspectives on learning through the arts. It was intended that
using pupils’ perspectives in a productive way would lead to a positive impact on the pupils’
learning journey, ability to critique and improve their own work, their behaviour, group work,
and overall confidence and motivation to learn.
To collect evidence about use of pupil voice, each school was visited twice by a university
researcher. Evidence was also collected from displays in the sharing event, towards the end
of school academic year. The purpose of school visits was to find out more about the ways in
which the teachers were finding out from the pupils their views of their progress in
writing/engagement in writing. Evidence was collected via these classroom visits, whereby the
researcher joined the participating classes and made notes on the different ways teachers
were using ‘listening’ mechanisms to understand pupils’ perspectives. The researcher also
took photographs of any displays and any classroom work that depicted pupils’ involvement
and class writing activities. The visits lasted approximately an hour to an hour-and-a-half,
ideally with a fifteen minute conversation with the teacher. The classroom visit notes,
photographic evidence and information from sharing event were later analysed thematically,
as discussed in the results section of the report.
As part of reflective practice, teachers were also encouraged to discuss pupils’ views and the
inclusion of pupil voice as an integral element of the programme, within twilight sessions. The
aim was to see any patterns of common practice amongst the teachers and to find out about
teachers’ views of the use of the activities in their work. Twilight sessions were used to
exchange ideas about pupil voice and a common construction of the concept of pupil voice
was created, close to the definition of children’s participation, as outlined by the Article 12 of
the UNCRC (1989) (see above).

2.3.vi Ethics
Careful attention to good ethical practice in research was evident throughout the programme.
Research guidance from the British Educational Research Association (2011, 2018) was
followed. Ethical approval was obtained from Anglia Ruskin University Faculty of Health,
Social Care and Education Faculty Research Ethics Panel (Project Reference 15_16 019).
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2.4

Project Findings:

2.4.i Children’s Writing
2.4.i.a Quantitative analysis of children’s writing
Methodology
At the start of the academic year, teachers involved in the project were asked to identify nine
children from their class who would form a representative sample of their class, across the
attainment range. Although the whole class would take part in the project, writing samples
collected from these nine children were analysed over the course of the year. At the beginning
of the academic year the class produced a piece of writing which formed the Initial Sample
used in the quantitative analysis. This initial piece of work was used as a basis for subsequent
comparisons, in order to ascertain writing progress and attainment in writing competencies
and qualities over the course of the year. Three more pieces of work were collected from each
child via their teacher, one writing sample each term after each of the practitioner Inspiration
Days and creative arts input: one a Drama Sample, one a Music Sample and one a Visual Arts
Sample.
These pieces of writing were then marked by an independent literacy specialist. These
samples were judged using a set of criteria based on the child’s use of Structural Devices,
Technical Accuracy, Literary Devices, Enthusiasm and Presentational Devices (see below for
definitions of these). Each of these aspects has been judged using a score of:
1 if an aspect of writing is not secure or there is little evidence of it within the text;
2 if an aspect is generally secure and there is repeated evidence of it across the text;
3 if the writing shows secure use of an aspect and there is high evidence throughout the text.
These scores were then tallied and a mean average reported. The tables and charts in Part
One of this report, above, and those below have been calculated using the mean average of
children’s attainment, based upon the criteria set by the research team, and agreed by the
Steering Committee. The assessment sheets for Reception and lower Key Stage One and for
Upper Key Stage One and Key Stage Two can be found in the Appendices.
Please note that although a data cleaning process has been undertaken to increase the validity
of the data analysis, the datasets in some cases are low, which affects reliability and
generalisability. The data should be read in triangulation with other sections of this report,
before conclusions are drawn. Initial and drama samples were collected from all sixteen school
samples. Four full sets of writing samples were received by the research team from eleven of
the participating schools in cohort three.
Aspects of Writing
Uses of Literary Devices were judged as detail and description through expanded noun
phrases, similes and metaphors; emphasis (alliteration, onomatopoeia); development of
character and setting; use of rhetorical devices; foreshadowing; symbolism; and established
use of viewpoint and voice.
Technical Accuracy is judged as correct spelling of common words, phonetically plausible
attempts at other spellings, correct use of capital letters, and accurate and consistent use of
tenses.
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Structural Devices included: varied length and structure of sentences; use of appropriate
sentence forms; variation of sentence starts for effect; use of conjunctions to extend/explain
ideas; paragraphs developed around a theme; cohesive devices to link paragraphs; and use of
speech (including colloquial or idioms).
Enthusiasm was assessed from evidence of conscious engagement in writing process,
maintenance of a style or genre throughout, evidence of empathy and range of vocabulary
used, including technical vocabulary.
Presentational Devices were judged as genre-specific devices such as diagrams and pictures,
along with headings, sub-titles and labels. Due to Presentational Devices not always being
appropriate for all of the text types chosen by teachers when producing the writing samples,
these results are often based on significantly smaller datasets than the other three aspects of
writing. As a result, caution should be taken when reading the results presented.

Indicative outcomes from the quantitative analysis:
Overall Findings:
Sample

Mean

N

% difference
from initial
sample

Std.
Deviation

1.73

143

2.10

137

21.39

0.43

2.06

99

19.08

0.36

2.24

99

29.48

0.37

Initial
0.42

Drama

Music

Visual Arts

Table 1: Mean Average of each writing sample.
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Evidence of writing competence & quality

Chart 1: Mean average for each child's writing during
each of the art forms
2.50
2.00
1.50
1.00
0.50
0.00
Initial

Drama

Music

Visual Arts

Writing Sample

Explanation of Chart 1:
Chart 1 shows an increase in children’s writing competence and quality from the initial writing
sample, which included no creative arts input, compared with the writing samples which had
(drama, music and visual arts). The mean average of children’s writing competence is greatest
in the visual arts, which was taught in the summer term. This is followed by drama, which was
taught in the autumn term. The music sample, which shows an increase of 19% from the initial
sample, was taught in the spring term. The visual arts sample evidences a 29% increase in
writing competence from the initial sample, and the drama sample represents a 21% increase.

Structural
Devices
Technical
Accuracy
Literary
Devices

Initial
Sample

Drama
Sample

Music
Sample

Visual
Arts
(VA)
Sample

%
difference
initial
sample to
VA

1.56

1.97

1.93

2.10

34.62

1.80

2.22

2.19

2.47

37.22

1.77

2.06

2.02

2.27

28.25

1.90

2.19

2.14

2.28

20.00

2.04

2.09

2.06

2.25

10.29

Enthusiasm

Presentational
Devices
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Table 2: Mean average of each text type by aspect.

Evidence of writing competence & quality

Chart 2: Text Breakdown by Writing Aspect
3.00
2.50
2.00
1.50
1.00

0.50
0.00
Structural Devices Technical Accuracy

Literary Devices

Enthusiasm

Presentational
Devices

Writing aspect
Initial Sample

Drama Sample

Music Sample

Visual Arts (VA) Sample

Explanation of Chart 2:
Chart 2 highlights the increase in the children’s writing competence and quality within each
aspect of their writing over the four texts. In all writing samples there is an increase in
competence and quality from the initial sample. The pattern of increase from the initial
sample follows that of Chart 1, with visual arts showing the greatest increase, followed by
drama and then the music sample.
The greatest increase in writing quality and evidence is within the technical accuracy aspect
of writing with a 37% increase from the initial sample to the final sample (visual arts). The next
aspect with the greatest increase from the initial to visual arts samples is structural devices
with an increase of 35%. Literary devices has increased by 28% from the initial sample to the
visual arts sample. Enthusiasm has increased by 20% and presentational devices has increased
by 10%.

Gender – overall findings and key comments
Males
Mean
% difference
from initial
sample

Initial
Drama
Music
Visual Arts

1.63
2.05
1.97
2.22

25.77
20.86
36.2

Females
% difference
from initial
sample

1.81
2.13
2.12
2.27

17.68
17.13
25.41

Table 3: Writing sample averages by gender.
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Evidence of writing competence & quality

Chart 3: Gender comparison over four texts
2.50
2.00

1.50
1.00
0.50
0.00
Initial

Drama

Music

Visual Arts

Writing Sample
Males

Females

Explanation of Chart 3
Chart 3 identifies the difference in writing competence and quality between boys and girls
over the course of the year within the project. Although both boys and girls make gains from
their initial writing sample starting points, boys make greater gains in quality and writing
competence compared to girls. From the initial writing sample, the drama writing sample
increase is 26% for boys and 18% for girls. For the music writing sample the increase is 21%
and 17%, and for the visual arts sample the increase is 36% and 25% respectively.

% difference
initial
sample to
VA

Initial
Sample

Drama
Sample

1.64

2.04

1.99

2.14

30.49

1.91

2.24

2.21

2.52

31.94

1.82

2.11

2.07

2.29

25.83

Enthusiasm

1.96

2.20

2.26

2.28

16.33

Presentational
Devices

2.00

2.09

2.19

2.43

21.50

Girls
Structural
Devices
Technical
Accuracy
Literary
Devices

Music
Sample

Visual
Arts (VA)
Sample

Table 4: Writing samples by aspect – girls.
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Evidence of writing competence &
quality

Chart 4: Comparison by writing aspect - Girls
3.00
2.50
2.00
1.50
1.00
0.50
0.00

Structural Devices Technical Accuracy Literary Devices

Enthusiasm

Presentational
Devices

Writing aspect
Initial Sample

Drama Sample

Music Sample

Visual Arts (VA) Sample

Explanation of Chart 4
Chart 4 shows the increase in girls’ writing competence and quality from the initial sample to
the three samples with creative arts input. Technical accuracy shows the greatest gains with
a 32% increase from the initial sample to the last writing sample, visual arts. This is followed
by structural devices with a 31% increase, and literary devices with a 26% increase.
Presentational devices shows an increase of 22% and enthusiasm increases by 16%.

Boys

Initial
Sample

Drama
Sample

Music
Sample

Visual
Arts
(VA)
Sample

%
difference
initial
sample to
VA

1.46

1.87

1.83

2.04

39.73

1.63

2.18

2.13

2.41

47.85

1.69

1.99

1.94

2.27

34.32

Enthusiasm

1.82

2.18

1.99

2.29

25.82

Presentational
Devices

2.08

2.08

1.92

2.08

0.00

Structural
Devices
Technical
Accuracy
Literary
Devices

Table 5: Writing samples by aspect – boys
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Evidence of writing competence & quality

Chart 5: Comparison by writing aspect - Boys
3.00
2.50
2.00
1.50
1.00
0.50
0.00
Structural Devices Technical Accuracy Literary Devices

Enthusiasm

Presentational
Devices

Writing aspect
Initial Sample

Drama Sample

Music Sample

Visual Arts (VA) Sample

Explanation of Chart 5
Chart 5 shows the increase in boys’ writing competence and quality on average from the initial
sample. As is the case with the girls’ writing, boys increased most in technical accuracy with a
48% increase from the initial sample to the visual arts sample. Boys also developed the next
greatest gains in structural devices and literary devices, as is the case with the girls’ writing.
Structural devices with 40%, and literary devices with a 34% increase. This is followed by
enthusiasm with a 26% increase. Presentational Devices showed no progress over the course
of the year. However, the evidence of presentational devices being used by children was low
within the initial sample (n=6) and only slightly higher in the visual arts sample (n=12). This
could be due to the choice of text used by teachers within the sample.

Benefits for specific groups of children
Special Educational Needs and Disability (SEND)
Sample

SEND

Initial
Drama

1.55

% difference from
initial sample

All pupils

1.73

1.97

27.10

2.10

1.67

7.74

2.06

2.08

34.19

2.24

Music

Visual Arts

Table 6: Writing samples by group – SEND
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Evidence of writing competence & quality

Chart 6: Comparison of pupils with special educational needs
and disability (SEND) and all pupils
2.50
2.00
1.50
1.00
0.50
0.00
Initial

Drama

Music

Visual Arts

Writing Sample
SEND

All pupils

Explanation of Chart 6
Chart 6 identifies that pupils with SEND make gains in writing competence and quality over
the course of the year, from the initial sample to the visual arts sample. From the initial
sample, pupils with SEND increase 27% from the initial sample to the drama sample. Within
the music sample, pupils increase by 8%. In the visual arts sample, this increase is 34%. Both
the drama sample and the visual arts sample for pupils with SEND show a greater increase
over the course of the year than the mean average for all pupils.
SEND

Initial
Sample

Drama
Sample

Music
Sample

Visual
Arts (VA)
Sample

%
difference
initial
sample to
VA

Structural
Devices

1.36

1.78

1.55

1.69

24.26

Technical
Accuracy

1.46

2.03

1.78

2.19

50.00

Literary
Devices

1.66

1.87

1.81

2.30

35.55

Enthusiasm

1.72

2.00

1.47

2.00

16.28

Presentational
Devices

0.00

3.00

0.00

2.50

-

Table 7: Writing samples by aspect – SEND
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Evidence of writing competence & quality

Chart 9: Comparison by writing aspect - SEND
3.50
3.00
2.50
2.00
1.50
1.00
0.50
0.00
Structural Devices Technical Accuracy

Literary Devices

Enthusiasm

Presentational
Devices

Writing aspect
Initial Sample

Drama Sample

Music Sample

Visual Arts (VA) Sample

Explanation of Chart 9
Chart 9 outlines the gains made by SEND pupils within each of the writing aspects for the four
writing samples. SEND pupils make greatest gains in technical accuracy with a 50% increase
from the initial to the visual arts sample. This is followed by literary devices with a 36% gain
and structural devices with 24%. Enthusiasm increased by 16% from the initial sample. There
was no evidence of presentational devices in the initial sample and the music sample. This
could be as a result of the choice of text used within these samples.

English as an Additional Language (EAL)

EAL

%
difference
from
initial
sample

All
pupils

Initial

1.85

1.73

Drama

2.38

28.65

2.10

Music

2.27

22.70

2.06

Visual Arts

2.33

25.95

2.24

Table 8: Writing samples by group – Pupils with EAL
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Evidence of writing competence &
quality

Chart 7: Comparison between pupils with English as
an additional language and all pupils
2.50

2.00
1.50
1.00
0.50
0.00
Initial

Drama

Music

Visual Arts

Writing Sample
EAL

All pupils

Explanation of Chart 7
Chart 7 shows the accelerated gains made by those with English as an additional language
(EAL) compared with the average pupil. In drama this is 29%, in music 23% and in visual arts,
the increase from the initial sample is 26%. As well as a greater increase in writing competence
and quality over the year, the competence and quality of writing evidence in each of the
samples is also greater for pupils with EAL, than all pupils. This is greatest in drama, which
represents a 13% increase in writing quality between the samples from pupils with EAL and
all pupils, a 10% increase in music and a 4% increase in visual arts.
EAL

Initial
Sample

Drama
Sample

Music
Sample

Visual
Arts
Sample

%
difference
initial
sample to
VA

Structural
Devices

1.70

2.19

1.97

2.06

21.18

Technical
Accuracy

2.14

2.58

2.65

2.69

25.70

Literary
Devices

1.70

2.33

2.17

2.18

28.24

Enthusiasm

1.88

2.48

2.44

2.28

21.28

Presentational
Devices

2.00

2.00

2.25

3.00

50.00

Table 9: Writing samples by group – Pupils with EAL

62

2018-2019 Creative Writing through the Arts Project Report – draft October 2019

Evidence of writing competence & quality

Chart 10: Comparison by writing aspect - EAL
3.50
3.00
2.50
2.00
1.50
1.00
0.50
0.00
Structural Devices Technical Accuracy Literary Devices

Enthusiasm

Presentational
Devices

Writing aspect
Initial Sample

Drama Sample

Music Sample

Visual Arts Sample

Explanation of Chart 10
Chart 10 shows the gains made by EAL pupils within each of the writing aspects for the four
writing samples. Pupils with EAL make greatest gains in presentational devices. However, the
evidence is low for this writing aspect (for the initial n=2). This could be as a result of the
choice of text used by the teacher in this writing sample. Literary devices follows with an
increase in 28%, and technical accuracy with a gain of 26%. Enthusiasm and structural devices
have made gains from the initial to visual arts samples of 21% each.

Pupil Premium
Pupil
Premium

%
difference
from
initial
sample

All
pupils

Initial

1.72

1.73

Drama

2.16

25.58

2.10

Music

2.16

25.58

2.06

Visual
Arts

2.34

36.05

2.24

Table 10: Writing samples by group – Pupils eligible for Pupil Premium
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Evidence of writing competence & quality

Chart 8: Comparison of pupils eligible for Pupil
Premium and all pupils
2.50
2.00
1.50
1.00
0.50
0.00
Initial

Drama

Music

Visual Arts

Writing Sample
Pupil Premium

All pupils

Explanation of Chart 8
Chart 8 shows the accelerated gains made by those eligible for Pupil Premium compared with
the average pupil. In all three writing samples with art practitioner input, pupils eligible for
Pupil Premium made greater gains than all pupils overall. With the drama and music samples,
there is a 26% gain from the initial sample, and in the visual arts sample there is a 36%
increase. Additionally, the writing competence and quality is higher for pupils eligible for pupil
premium than the average child in the project. In the drama sample, there is 3% difference
between pupils eligible for Pupil Premium and all pupils. In the music and visual arts samples,
there is a 5% difference.
Pupil
Premium

Initial
Sample

Drama
Sample

Music
Sample

Visual
Arts
Sample

%
difference
initial
sample to
VA

Structural
Devices

1.58

2.01

2.10

2.20

39.24

Technical
Accuracy

1.80

2.22

2.26

2.57

42.78

Literary
Devices

1.79

2.10

2.11

2.16

20.67

1.82

2.36

2.30

2.39

31.32

2.00

2.00

1.83

2.33

16.50

Enthusiasm
Presentational
Devices

Table 11: Writing samples by aspect – Pupil Premium
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Evidence of writing competence & quality

Chart 11: Comparison by writing aspect - Pupil
Premium
3.00
2.50
2.00
1.50
1.00
0.50
0.00
Structural
Devices

Technical
Accuracy

Literary Devices

Enthusiasm

Presentational
Devices

Writing aspect
Initial Sample

Drama Sample

Music Sample

Visual Arts Sample

Explanation of Chart 11
Chart 11 shows the increase over the year in writing competence and quality of pupils eligible
for pupil premium. These pupils make greatest gains in technical accuracy, increasing writing
quality and competence by 43% from the initial sample to the visual arts sample. This is
followed by structural devices, with an increase of 39%. Writing enthusiasm is next with an
increase of 31%, followed by literary devices by 21% and presentational devices with a 17%
increase.
Summary
In summary there are six key positive outcomes that can be seen from the gains in writing
competence and quality:

1.
2.
3.
4.
5.

6.

Six positive outcomes for pupils’ writing:
There is an increase in overall writing competency over the year of the project;
Both boys and girls show raised attainment. Boys showed a greater increase over
the year;
Technical Accuracy as a writing aspect increased the most over the year overall,
as well as for both boys and girls;
Pupils with special educational needs and disability (SEND) made greater gains
than the average pupil over the year in the Drama and Visual Art samples;
Pupils with English as an additional language (EAL) made greater gains than the
average pupil over the year in all of the writing samples with creative arts input;
The Pupil Premium gap has closed over the course of the year in all three
samples with creative arts input.
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2.4.i.b. Qualitative Analysis of Children’s writing
All the schools involved in the project produced samples of writing from the initial writing
task, and the majority submitted writing following the three arts input days.
Samples of work were initially read and reviewed, and then re-read to classify different
features of writing. These included the use of structural devices and technical accuracy such
as punctuation and spelling, which was rated on a scale of ‘not secure’ to ‘generally secure’
and finally ‘secure’. Similar weight was given to evidence of other features of writing including
the use of literary devices as well as characterisation, setting and viewpoint. Evidence of the
writer’s conscious engagement in the writing, together with any additional information
provided by the class teacher was also noted. Where relevant the use of presentational
features, headings and illustrations was also recorded. The template was modified slightly for
reception and KS1 writing samples, to reflect features of early writing and mark making.
It was recognised that some types of writing would lend themselves more easily to the use of
particular writing features, for example the use of paragraphs in a narrative account, whereas
these features would not be observed in a script or poem. In such cases the classification ‘N/A’
(not applicable) was recorded. Neither could it be assumed that stories would necessarily
contain an identifiable character or definite setting. In such cases ‘N/A’ was also recorded, so
that the absence of a particular writing feature did not distort the assessment of writing and
the overall analysis of the data. There was also scope to record any additional features of
writing or presentation, as well as comments made by the teacher.

Initial writing task
The writing samples were predominately narrative in nature, and ranged from different types
of stories, to recounts and a newspaper report. The impetus for the writing was drawn from
a range of sources including: children’s own experiences, different story forms, multi-modal
texts, and a school visit.
Story writing was a popular choice across the age groups and key stages, with storytelling the
focus of at least half of the writing samples. A Year 3 class (ZT) were set the task of writing
about their summer holidays, and reflected on a range of different experiences. For many the
key memory was going away on holiday to places including Devon, Poland, Lanzarote, France
and Albania: for some this meant an annual visit to see their extened family. One pupil
recounted:
‘On the first week of the summer holidays I did nothing, but on Saturday I went on a plane to
Lanzarote’. (ZTm)
Characterically reflections on time away focused on vivid memories of the length of the
journey ‘we had to stay on the plane for four hours’ (ZTm), the hot weather ‘it was boiling’
(ZTo) and the food ‘ice cream and fish and chips, and it was yummy (ZTn). The children’s
enjoyment was evident as they reflected on the fun they’s had ‘on a beach with a water slide’
(ZTm), ‘we played a lot’ (ZTp) and ‘I loved the airshow! … I saw the Red Arrows’ (ZTt). These
experiences contrasted one pupil’s first recollection:
‘My little pet who was my faviroiate frend my fish bob sadly died in the holidays’ (ZTl)
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and another pupil who concentrated on describing what happened on the final day of his
holiday:
‘I went to the pool …I cut my head open and went to hospital in an ambulance, I had staples. I
had to wash my staples … it made my hair go orange’ (ZTs).
By contrast two Year 2 classes focused on re-telling traditional stories, with one (ZQ) telling
the story of ‘Rapunzel’ and the other (ZAE) given a free choice as a cold task. The latter
included ‘The Three Little Pigs’, ‘Little Red Riding Hood’ and ‘Jack and the Beanstalk’. The
pupils recalled these confidently and on occasions added some additional details of their own,
in the tradition of good story telling. In one (ZAEq) the main protagonist is ‘living with her pet
dog and her step-mum’.
Other stories were based on class activities such as the use of Conscience Alley in Drama (Year
2) and the story ‘The Peculiars’ (Year 5). One Year 6 class focused on the aftermath of the Blitz,
as part of their World War 2 topic work. The teacher also used photograph of a bombed
London street after an attack as the stimulus. The children drew on their prior learning to
effectively describe the scene’s destruction and devastation:
‘the dark gloomy street was now in my view. What I saw left me speechless’ (ZXm).
‘A dark gloomy street with eerily silent people. The sky is as grey as silver metal, the smell of
chalky smoke, there’s rubble everywhere’ (ZXs).
A number of tasks focused specifically on description, such as a Year 3 class who described a
rainforest in response to visual and audio prompts prior to writing, and a Year 5 class who
wrote a description of a storm after class discussion and the playing of storm sounds. The Early
Years class created their own beast, and another Year 3 class wrote a set of descriptive
instructions for a game that they had adapted. A film clip from the film ‘Oliver Twist’ and
extract from the novel provided the starting point for a debate between two characters for
another Year 6 class.
Other types of writing included a non-chronological report based on the Greek myth
‘Minatour’ (Year 4/5) and a newspaper story based on videos and articles about Syria and
Venezuala (Year 6). Finally, one Year 2 class wrote letters based on a forthcoming class visit to
a local church, which contained a range of questions they wanted to ask when they visited.
These ranged from ‘Why is the church called St Mary’s?’, ‘Can I see the stained-glass window’
‘‘Why do you pray?’ and ‘Why can’t you shout in the church?’. It was evident that a lot of
thought had gone into writing these letters; a number contained quite a comprehensive list
of questions.

Drama writing sample
Teachers used Drama, often with other art forms, as the stimulus for the second piece of
writing. Unsurprisingly there remained a strong focus on narrative writing, but the range of
writing samples now included some non-linear writing. These included designing a charity
campaign and advert, a newspaper report, poetry and an information text about climbing
Mount Everest.
Drama was used as a stimulus for writing for Early Years children, who were asked to create
their own alien. Initially the teacher read the class a story about a child from the school
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travelling to the moon and meeting an alien. This triggered the class’ imagination, and the
children subsequently came up with the actions to accompany the narrative and worked with
the teacher to act out the story. The story ended with the child spotting an alien, and the class
were given the task of describing and naming their own alien.
The responses from the children showed high levels of engagement with the task, with
children including detail and colour in their drawings. The alien’s name was created by writing
a word formed by a consonant, vowel, consonant: feedback from the teacher confirmed the
children’s involvement in the task. The example from pupil ZVm shows how the child has
followed the teacher’s instructions and demonstration of how to write the alien’s name. The
teacher comments that the pupil was able to give some additional information about the
alien.
A number of teachers usd Mantle of the Expert activities as a precursor to the writing task. A
Year 3 class (ZUL) had the task of writing a description of a new species that has been
discovered in the rainforest, following reading one of the Just So stories. The teacher provided
evidence bags containing ‘pieces’ of the creature, and the children worked in groups to draw
the creature. This resource the children to generate ideas through discussion, and the teacher
noted that ‘engagement levels were good’. The drama activity provided the opportunity for
children to re-tell the story and explore the nature of the creature. Class ZAF (Year 2) also used
drama as the stimulus for retelling a traditional story, and ZY (Year 1) made a spell and used
this through drama, after reading the book ‘Room on the Broom’.
Drama and film jointly supported work undertaken by class ZZ (Year 5), who retold a story
from the point of view of another character (the fox). Acting out the story enabled the children
to consider the narrative from a different perspective, and think about drawing on a range of
senses. In some cases, an awareness of a different physical perspective was evident, and there
was evidence of the use of expanded noun phrases to add detail to the recount:
‘Suddenly, I was slamed to the frosty white floor with a cold object underneath my throat with
her angry eyes glaring at me like a midnight tigers dark eyes’. (ZZs).
The use of drama appears to have been particularly useful in supporting pupils’ writing in
relation to the organisation of ideas in a number of samples. Examples of writing showed
attention to structure, with a clear beginning: ‘The first ever Frogbird was spotted in the
Amazon rainforest’ (ZUh) and ‘A long time ago the wale dis not have a blow hole and it
happened when …’ (ZUo). The teacher’s feedback confirms the value of using the evidence
bag, most notably for children who were less confident writers. Pupil ZUo had no confidence
about writing, but following the drama activities he was ‘fully engaged and excitied to write a
Just So stoty again’.
Pupils in a Year 6 class (ZS) worked collaboratively to invent a charity campaign and write a
persuasive speech. Preparatory work had included watching and analusing a range of existing
charity campaigns and collectively reviewing the use of persuasive techniques. Drama
activities, such as the use of freeze frames, helped the children plan and create their own
advert which they then filmed on their iPads. Samples of writing deomstrated confidence in
using a range of persuasive techniques to appeal to the target audience including: the use of
rhetorical questions, emotive language, facts from experts in the field, and ideas of what an
individual can do to support the cause.
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‘Day after day a Ringo perishes … Would you like to be taken into a heartless zoo, separated
from your family? (ZSq)
‘David Beckham, a famous zoologist has recently discovered … (ZSl)
‘To show your support contact us on 0800 60420 or visit our website. Thank you for listening I
hope you make the right choice’ (ZSv)
Class ZAD (Years 4 & 5) also used freeze frames and hot seating to empathaise with a
character, and try and understand events from their perspective. They were then able to draw
on this when the wrote a letter from the character’s point of view, and describe their response
to exploring the Amazon.
Music writing sample
In the next sample of writing music was used to generate ideas relating to a particular setting.
For example, a Year 1 class (ZR) listened to ‘The Carnival of the Animals’ before writing their
story, whilst a Year 6 class (ZAB) used music and film to help generate ideas of building
suspense in their writing. Class ZAF (Year 2) wrote a description of a war scene in China, after
listening to ‘Memoirs of a Geisha’. Interpreting the music helped the children to create their
stories, which contained a range of good ideas.
Shakespeare’s Macbeth was studied by another Year 6 class (ZS), who were given the task of
writing a newspaper report speculating about the murder of King Duncan. The teacher noted
that the classroom was set up with crime tape and scene of crime bags, following the discovery
of Duncan’s murder. The use of newsflash clips allowed the class to focus on the music, and
consider how this helped to heighten the tension and urgency. The children then created their
own newsflash drama piece and before each group shared their scene the sound clip was
played, which the teacher noted ‘enhanced the performance’. The teacher noted that the
music helped one pupil (ZAFu) to think creatively and more independently, and write in more
detail.
Writing samples were characterised by a clear awareness and understanding of the main
features of reportage writing. This included the use of arresting headlines such as, ‘King
Duncan’s Died. Who is to be blamed’ (ZSl) and ‘Duncan is Dead – Murderer on the Loose!’
(ZSm), and subheadings. There was an awareness of how to structure a newspaper story, and
the length of paragraphs and sentences. The most successful accounts maintained the use of
the passive voice, and successfully incorporated direct and reported speech. Other features
of writing included the use of time adverbials, rhetorical devices, and the use of alliteration
and homonyms.
Pupil ZSu’s news story was entitled ‘Mourning in the Morning’ and appeared in ‘The Dunsinane
Herald’ of 1518. The arresting opening attracts the reader’s attention:
‘Twenty-four hours of terror have encapsulated Scotland as the mystery of Duncan’s death
unfolds.
Early yesterday morning a catastrophic event occurred in which loyal King Duncan was
discovered motionless in his sheets. According to current information he appeared to be
stabbed unconscious. Who would be so malicious to commit such a deed?’.
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The newspaper stories also demonstrated knowldge of the story, as well as an awareness of
the context of Dunsinane Castle and lines of inquiry currently being investigated by the police.
Class ZU (Year 3) listened to a themed song to help them generate ideas about a setting,
before writing their own story. Similarly, music provides the stimulus for creating ideas about
a setting for a Year 5 class (ZZ), who compared and performed a percussion piece. They then
drew on this experience when they later write a description of a walk by the river, or a boat
ride.

Visual Arts writing sample
The final writing samples were informed be a range of activities, including creating a collage,
drawing, creating a map, using photos amd using a 3D box. The majority of written tasks
focused on a producing a narrative account, or writing some form of description.
Class ZT (Year 3) produced a Visual Arts 3D box, mapping and a story as the stimulus for writing
a description of a hidden garden. Children produced some interesting and engaging accounts
of hidden, magical gardens drawing on a range of senses. Careful choice of diction establishes
the sights and sounds of the garden, and there was evidence of confident use of extended
noun phrases. Pupil ZTo’s writing is characterised by effective use of imagery ‘the short grass
was as green as fresh apples’ and ‘the clouds are so magical they sparkle with glitter’. Whilst
Pupil ZTr provides a clear description of their secret garden which has the quality of making
an angry person feel ‘possessed and relaxed by the peaceful valley’ and the sight of ‘lipstick
red’ roses and a ‘crystal clear lake’.
Another Year 3 class (ZU) created a drawing/collage if a robot teacher, and used a question
dice to develop details of the new teacher’s character. A Year 6 class (ZAB) also used collage
as the starting point for writing a descriptive account of a circus. Collage was used by a Year 5
class (ZZ) as preparation for creating time travellers. The children used photos of themselves
and added drawing and collage, making a 3D box scene of either their time machine of a time
travel location. These preparatory activities informed their writing, which contained some
interesting and creative ideas, some clearly informed by their experience of other examples
of the genre such as Captain America. A number of pupils reflected on their expectations for
visiting another world, with one musing ‘I hope that the environment will be safe. Also, that I
can get everyone there time traveller machine so they can learn about the past’. (ZZo).
Class ZS (Year 6) wrote non-chronological reports based on hybrid animals, and created their
own habitat box for their animal to live in. They used a range of art resources, and feedback
from the teacher confirmed that this experience informed their subsequent writing. The
writing samples demonstrated good engagement with the activity, and a clear structure with
sub-headings enabled pupils to consider different aspects of their animal such as: appearance,
diet, habitat and hunting habits. A number of reports included technical vocabulary and the
origin of the particular species, including country and parentage. Class ZAF (Year 2) created
their own mythical creatures, after some preparatory art activities.
Overall, the use of visual arts seems to have been particularly effective in supporting children
to develop their imagination when devising new places, people and animals. It should be
noted that in a few cases visual arts were used in conjunction with another art form.
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2.4.ii Pupil Voice
Purpose of classroom visits:
The schools participating in the project were visited by the university researcher, twice, during
the 2018- 19 academic year. The purpose of the visits was to find out more about the ways in
which teachers were finding out from the pupils their views of their progress in
writing/engagement. Evidence and examples of pupil voice were also collected from the
school displays in sharing event, towards the end of academic year. All classroom visit notes,
photographic evidence and infromation from sharing event were analysed thematically. The
main themes that emerged from analysis, are as follows:
1. Common learning and teaching strategies used by teachers
2. Peer interaction and small group work
3. Use of drawing and visual arts
4. Increased ideas for writing and writing becoming fun
5. Process scaffolding and positive mind-set
6. Self and peer assessment
7. Combination of art forms
8. Reflection, extension and critical thinking
9. Pupil Voice in wider school and teachers reflection

1. Common learning and teaching strategies used by teachers
In order to encourage pupil voice, teachers used a range of strategies to involve pupils in
creative writing and listen to their individual and group views:
Questions and answers:
The use of open questions helped to extend pupils’ thinking and reasoning (for example, who,
where, when, why, what and how). Teachers would provide prompts, such as, how can we
improve our work? What could we change to up-level?
Pupils were encouraged to read and peer assess
each other’s work. Teachers also ensured that
they spoke to pupils individually and listened
carefully to their responses. In small group
activities, teachers listened to responses from
each table. Praise was a common approach used
by teachers to encourage pupils to engage with
lessons.
Pupils’ verbal, visual and written feedback:
After questioning and listening to pupils, a
majority of the teachers provided verbal
feedback to pupils, explaining how they could
improve their sentences and ideas. They also
gave further questions to challenge pupils’ ideas
and to see if they could improve upon their work,
independently.
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Teachers also used individual and group feedback mechanisms to collect pupils’ views on class
(arts) activities and displayed their responses within class:

Teachers used these opportunities to observe pupils during feedback activities and listened
to their feedback to help them recognise which things had a positive effect upon pupils’
creative thinking and writing skills.
With the use of talk partners, assessment
strategies, work displays and discussion times,
teachers were able to understand which topics
pupils enjoyed more and subsequently adapted
their planning to capture pupils’ enthusiasm and
engagement in future lessons.
Conceptual
activities:
White
boards, flip
charts and
talking
displays were
a common
method used
in classrooms
to capture class views. These acted as ‘working’
prompts to support pupils with their independent writing.
2. Peer interaction and small group work
Teachers used a variety of techniques to constantly
encourage pupils to extend their writing from
previous (arts based) activities and put their ideas
collectively into coherent pieces of work. They were
encouraged to work with peers using classroom
resources, such as, small whiteboards, writing
(treasure) maps, worksheets, and develop their
listening and group work skills. Peer questioning and
small group work allowed pupils to develop and
share ideas with each other which they were then
able to take back to improve their independent
pieces of writing.
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It also allowed cooperative learning and created
more opportunities for critical thinking and
questioning.

3. Use of drawing and visual arts:
Teachers used art to encourage pupils’ to draw
images of their perception of an English lesson. The
drawings of ‘before’ and ‘after’ intervention were
then compared and discussed to understand pupils’
views on the use of arts activities.

Teachers also used other creative
visual and audio methods, for
example maps, to motivate pupils to
think more widely and creatively
arrange ideas in their order of
thinking, thus giving structure to
pupils writing.

and
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4. Increased ideas for writing and writing becoming fun
The use of creative arts extended pupils’ imagination and gave them confidence to be
experimental with their writing. It gave expressions to pupils understanding. Pupils were able
to produce original work and display self-initiated, independent learning and
experimentation. As a result, pupils were less conformist to traditional English writing norms
and more open to trying out new ideas and vocabulary. It gave them freedom to express ideas.
Engagement with arts provided pupils with progressive ideas and experience, hence
permitting one thing leading on to another. In addition to giving more ideas, pupils seemed to
enjoy the process of using arts in classroom and
were more motivated to learn, write and
challenge themselves.

“I like drama because you can
plan before you write”
“Makes you bring out more vocabulary”

Teachers also thought that the use of creative arts helped to give pupils more ideas to write:
“They haven’t been afraid to try new activities and have loved exploring the different creative
arts elements, particularly the drama which they now ask to use in as many lessons as
possible.”
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In the teachers’ view, drama and arts allowed pupils to initiate their own ideas and gave more
opportunities for child led activities. Music, according to the teachers, gave pupils the
confidence to actively participate and discuss ideas with peers, as there were no right and
wrong answers.

“Makes you feel if it (music) can go
on forever”

“We did a bit of writing and a bit of
drama. Drama made English fun”

“I like listening to music and saying

“I really like story squares because I
can become the different characters”

what it makes me think of”

5. Process scaffolding and positive mind-set
Working displays in class
showed that pupils’ ideas
and input from ongoing
lessons were accessible and
valuable. Pupils were able to
use these ideas to build
upon their imagination and
develop their work further
to create final pieces of
writing

Mind-set displays, voting boxes and the use of arts, for example, drama, helped pupils to think
more favourably (of themselves and others) and work with a positive mind- set in class.

“My favourite activity is writing a story”

Arts, therefore, helped teachers to reach pupils, whom they had difficulty reaching originally,
for instance, pupils with special educational needs and disability. Arts provided pupils a reason
for engagement, thereby bridging a learning gap for pupils with SEND. Most pupils were able
to generate ideas, bring them to life and communicate them in interesting ways.
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“Drama is fun. It’s nice and
relaxing”
“We did a bit of writing and a
bit of drama. Drama made
English fun”

6. Self and peer assessment
Self and peer assessment techniques were used by teachers
to encourage pupils to think more critically about their own
and peers’ work. Peer assessment enabled pupils to give
each other valuable feedback so they could learn from and
support each other. Group work allowed pupils to reflect on
their and group member roles and the importance of
individual contribution to group work. Group work also gave
pupils opportunity to talk, discuss and explain task to each
other, thereby, producing more ideas for writing. After self
and peer feedback, teachers would generally agree and
negotiate pupil’s next targets, to extend their learning.
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“I like working together with
friends”

“I get where I think of it. I miss out my own
mistakes. When someone else sees it, it’s
easier to see your own mistake”

7. Combining art forms
Combining different art forms gave a
comprehensive learning experience to pupils,
instilling amongst them love for arts and
writing. Music, for example, when combined
with various still images, gave pupils fresh
perspectives to focus upon and experience,
and use these insights to develop and refine
their writing.

77

2018-2019 Creative Writing through the Arts Project Report – draft October 2019
8. Reflection, extension and critical thinking
Teachers used a variety of approaches and methods to promote reflection and make links
between different aspects of class topics to extend pupils’ thinking and learning.
Pupils had the
freedom to write
their own scripts, film
everything
themselves using
iPads, select music
that provoked the
most emotive
reaction; and reflect
upon the whole
process. Pupils’
investment in task
was therefore
greater, leading to
deeper learning, since
everything was based
upon their own
decisions and choices.
Pupils were encouraged to share their ‘working ideas’ with class and answer any questions to
clarify and improve their writing. Questions included critical questions, such as, reasoning,
strengths and weaknesses of pupils writing, as well as considerating alternative ideas.
Class feedback helped to develop a culture of peer assessment, within a safe environment.
Positive questioning and prompting by teacher helped to create a positivie, non- threatening
and supportive environment
where pupils felt secure to
share their thoughts and
question each other.

“I like when whole class gives feedback because you get more ideas instead of one
person telling you”
The ‘actions’ that pupils took as a result of positive criticism and feedback by the teacher
and peers was amongst the most critical moments of their learning experience.
The modelling of critical thinker behaviour by the teacher helped to make it a classroom
norm.
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9. Pupil Voice in the wider school and teachers’ reflection
In a majority of participating schools, pupil voice was or became a general aspect of
schoolwork. For example, schools used pupil questionnaires to collect pupils’ feedback on
school meals; pupils participated in presentation of project ideas and their learning from the
CWttA project to school governors; and pupil voice work started to get displayed on schools’
central display boards.

Teachers reflection during project twilight meetings showed that they felt more confident in
sharing their curriculum planning with pupils, in giving choice to pupils to select class topics,
sharing class views with school council, promoting sharing as a class to an audience, sharing
ideas and activities with colleagues in their schools and consortium, initiating and organising
themed art weeks and finding more consistent time for pupil voice sessions.
Teachers also reported to be including many more practical activities in their teaching, making
cross- curricular links and planning for English, as a whole school. These developments show
that a gradual increase in partnership work with pupils can lead to school change. A consistent
approach to pupil voice can result in more confident pupils who have the potential to
lead their own learning effectively. It can also have a positive influence on pupil wellbeing and
standards of teaching and learning.
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4.4.iii Teacher Narratives and Posters
Project teachers produced termly narratives of their classroom experiences and A4 posters
for display and distribution at the final Sharing Event. Both of these were designed to be
summary reports of their work throughout the year for the Creative Writing through the Arts
project and the key findings from their classroom action research about the impact of the
project on pupils' engagement and development as writers. Narratives were completed each
term by 13 of the 16 project teachers. The posters were produced by 12 of the 16 teachers.
In order to look for findings across the classrooms, a thematic content analysis of the
narratives and posters was undertaken. The first part of this was carried out with teachers, at
the twilight research events, where they looked at narratives together and identified common
themes.
The teachers’ key themes related to children’s writing and children’s learning and were:
For literacy lessons and writing:
 Increase in ideas / encouragement of creative ideas
 Improved vocabulary
 Inspired imaginations
 Discussions
For classroom learning in general:
 Engagement and confidence
 Enjoyment and enthusiasm
 Collaborative working
 Inclusion of all pupils
With these in mind, text from all narratives and posters was combined and looked at by the
researchers. Beginning with the general statements covering all art forms, text was grouped
together according to whether it was about: children’s writing; children’s learning and
engagement; arts learning; teachers’ development; or the wider school. Within these
groupings, text was sorted according to common themes.
For children’s writing, the teacher-identified themes of ‘ideas’ and use of ‘vocabulary’
remained strong and were retained as overarching themes. ‘Inspired imagination’ and
‘discussions’ were incorporated into a broader category of ‘quality of work’ that also included
other positive features of writing. Similarly, for children’s learning, in the overall analysis the
teachers’ themes of ‘engagement and confidence’ and ‘enjoyment and enthusiasm’ were
combined under the single broader theme of ‘engagement’.
The same approach to analysis of narratives and posters was then applied to each art form in
turn (drama, music, and art) either adding material to the general themes or identifying
themes that were distinctive to learning within the specific art form. Art forms overall were
associated with new opportunities for the children and with creative approaches to learning.
Finally statements about teachers’ own experiences and learning and school participation
were grouped thematically. In summary, the themes relating to outcomes for teachers were
identified are as confidence, creativity and inspiration; and those applying to schools were
knowledge sharing, broader, integrated curriculum and arts and cultural learning. The themes
are summarised in the table that follows and then a brief explanation is given for each theme.
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Summary of Thematic Findings from Teachers’ Narratives and Posters
Children’s writing
All art forms
Drama
Music
Art
Ideas for writing Imaginative ideas
Pace of
Accuracy and detail
writing/stamina
Use of
Memorable experience Setting descriptions
Character descriptions
vocabulary
Quality of work
Sustained, focused
Sequence & structure Writing at length
writing
Children’s learning
Engagement
Inclusion
Collaboration
Arts learning
All art forms
Drama
Music
Art
Opportunities
Acting and taking on
Listening to music
Sketching and drawing
roles
Creative learning Creating characters
Rhyme and rhythm
Proportion and
perspective
Producing work in
Composing
Using materials and
groups
tools
Performing to others
Playing and
Design and collage
performing
Outcomes for teachers
Confidence
Creativity
Inspiration
Influence in schools
Knowledge sharing

Children’s writing
Across all art forms there was seen to be a positive impact upon pupils’ development as
writers. The specific characteristics that teachers noted in their reports were:
Ideas for writing
Children gained imaginative ideas to include in their writing. These were elicited through
active participation in drama activities such as: performing story squares to act out favourite
stories like ‘Bear Hunt’, ‘Little Red Riding Hood’, ‘Room on the Broom’, and ‘The Kiss that
missed’; carrying out ‘Conscience Alley’ and ‘Characters in Role’; as well as ‘Mantle of the
Expert’ style activities supported children’s creative thinking and offered experiences that
sparked plenty of ideas for things to write about. Similarly, listening to and discussing
unfamiliar, atmospheric pieces of music and creating and sketching mythical creatures and
making habitats for them to dwell in provoked original responses and provided material to
scaffold creative writing.
Use of vocabulary
All teachers commented on the children’s use of language and the wider range and variety of
vocabulary used when working through the arts. Describing characters and their feelings,
developing persuasive arguments, creating lyrics, responding to music and producing visual
representations of elements of stories enabled powerful uses of vocabulary, including
detailed descriptions with effective use of personification and similes.
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Quality of work
Children increased the quantity and quality of writing. They were seen to produce writing that
was sustained and focused, especially through drama. Writing inspired by music was fluent
and well-structured whilst writing linked to art was very detailed and imaginative with indepth development of stories.

Children’s learning
Working through the arts was associated with positive attitudes towards learning:
Engagement
Children in Key Stage One and Key Stage Two enjoyed participating in the arts activities and
were well motivated towards the arts activities themselves and the subsequent writing.
Children in Year Six were so enthused by a drama-inspired project to create and promote their
own charitable fundraising that they typed up the script for their advert at home and made
campaign badges for their group. Composing music and creating artwork was also engaging
and ‘passion’ and ‘pride’ were used frequently by teachers in both key stages to describe
children’s attitudes towards their work.
Inclusion
Arts activities and writing through the arts are seen to be inclusive because the activities are
participatory and accessible for all learners. Children who are reluctant writers are more
responsive and write more, children are supported to write more due to the structures and
experiences on offer. Quieter children gain in confidence and share their ideas, children grow
in self-esteem.
Collaboration
In drama, music and in art, children have had opportunities to work together and support one
another on group tasks. Peer feedback was given to support improvement of drama and music
performances and to raise standards of writing.

Learning in and through the Arts
Arts learning was also identified as important by teachers:
Opportunities
Children gained exposure to drama, music, art and dance that they had not previously
experienced. They enjoyed working with practitioners, were inspired by creative workshops
and activities and gained new skills. They felt valued knowing that their work was worthy of
investment.
Creative learning
Arts-based approaches were seen to support learning across the curriculum. Creative learning
was linked with improved abilities to: explore, think, talk, understand, empathise and imagine.
Drama
Writing inspired by drama was characterised by; imaginative ideas; expressing memorable
experience, through sustained, focused writing. Children had opportunities to try out different
acting techniques and to take on and experiment with different roles, creating characters,
producing work in groups and performing it to others.
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Music
Music was used to sequence stories and give structure to writing, it evoked atmosphere to
inspire descriptions of story settings, and fluency and pace of writing and writing stamina
were seen to increase. Children were able to listen with care to a variety of music,
experiment with rhyme and rhythm, and compose and perform pieces using voices and
percussion instruments.
Art
Visual art supported exploration and description of characters and settings in writing. Creating
scenes that characters might inhabit enabled children to describe the characters and places
where they live in detail and with accuracy. Children had the opportunity to sketch and draw,
experimenting with proportion and perspective. They used different art and collage materials
and tools to create their designs.

Teachers
All teachers applied the ideas and techniques learned at the Inspiration Day to their classroom
teaching, this was supported by the in-school mentoring visits from the Creative Practitioners
and discussions with other teachers who were part of the project.
Confidence
Teachers thoroughly enjoyed participating in the project. They enjoyed taking part in the
learning community and the professional development activities. They gained confidence in
teaching English and other curriculum subjects more creatively and teaching creative arts.
Teaching in general, and specifically teaching of writing was reinvigorated. Teachers found it
rewarding to plan lessons incorporating different art forms, knowing that children would be
engaged and enthusiastic.
Creativity
Teachers acquired some fresh ideas and learned a variety of creative strategies that they were
able to implement quite easily within their teaching and then integrate into their classroom
practice. There was a strong theme of teachers being allowed and emboldened to ‘take more
risks’, and step out of their ‘comfort zone’ to try out and experiment with new ways of
teaching, in order to engage children with more powerful learning experiences. Teachers were
also creative in weaving different art forms together and some incorporated drama, visual
arts, film and music into linked lessons. Arts were used to make cross-curricular links
throughout topics and used in a variety of lessons, not just English. For example, one teacher
linked PE lessons to drama and writing lessons.
Inspiration
Finding new ways of working led to excitement about teaching and ‘renewed enthusiasm’ for
the profession. Having a bank of ideas as a basis from which to plan engaging lessons was
valued and teachers enjoyed sharing these resources with colleagues to develop and embed
creative curricula school-wide. Teachers took pride in the children’s development as creative
thinkers and writers and are keen to take forward new understandings of how creative arts
can be taught to support writing.
Schools
Although they identified wider benefits for school and community in the benefits analyses
(see 2.4.iv), teachers did not focus upon these in their narratives or posters. The unique school
wide theme was in sharing their knowledge and skills with others:
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Knowledge sharing
Teachers are sharing their knowledge, expertise and experiences of arts for writing at many
levels: with immediate colleagues, through a job share and within year groups and phases;
across schools and year groups; across a Multi-AcademyTrust; and with other local schools.
This is achieved through shared planning and team teaching and through leading staff
meetings and training for colleagues.

2.4. iv. Teacher Benefits Analyses
At the first twilight session, teachers were asked to write their views on post-it notes, about
any benefits they had experienced or seen evidence of, so far, from participation in the
project. Four main categories were identified by different colour stick it notes (benefits for
children’s writing, children’s learning, teachers themselves and the school) and teachers
wrote as many notes as they wished. They then organised these into themes. At the two
subsequent twilight sessions these themes were revisited and expanded. The main themes
are summarised here - the images are from the teachers’ analyses at the second twilight
meeting but the benefits listed also incorporate the other two meetings.

Benefits for Children’s Writing:

Quantity of writing
 Children write more
 Improved pace of writing
Qualities of writing



More descriptive language and creative ideas
Supports children’s imagination
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 Use of self-generated ideas in their writing
 Wider and richer vocabulary
 Writing with a ‘voice’
Role of the art forms




Different opportunities and stages to develop ideas
Helps develop their ideas – gives experiences to write about
Gives children a structure and scaffold to follow

Benefits for children’s learning:

Speaking and listening
 Improved listening skills
 More confident communication skills
 Improved partner and group work
Engagement
 Children wanting to engage in English activities
 Helps to promote love for writing amongst children.
 Excitement about doing tasks
 Takes children on a different learning journey
Confidence





Willingness to work collaboratively
Being able to take and perform roles
More confident to generate ideas and think for themselves
Being successful gives impetus and raise self-esteem
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Inclusion





Offers alternative ways to be successful
Inclusive for all - every child can take something from it.
Participation for every child – unexpected children take a leading role
Children feel invested in

Benefits for teachers:

Enjoyment:
 Enjoying teaching more - it helps to keep teaching alive
 Enjoying doing and discussing arts with children
 Love seeing children become more engaged and enjoying lessons
 Teaching becomes easier - children’s behaviour has improved.
Ideas and creativity






More stimulating because it’s easier to draw out ideas from the children.
Enjoy children taking a lead and following children’s ideas.
Gives a variety of teaching approaches.
More creative ideas while delivering lessons.
Supports in the development of new toolkit of approaches to ensure success for all
children
 Fresh ideas related to teaching.
Self esteem and confidence:




Knowing that you have made an impact and influenced children’s writing
Sharing success with others
Improved confidence in using arts to help writing
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Benefits for schools:

Sharing






Exploring arts techniques together
Support staff and NQTs getting involved, observing, and taking inspirations from
teachers
Year group partners and colleagues using ideas to plan
Cascading of teaching methods in whole staff meetings and in-house training
sessions.
Whole trust feedback at teach meets

Additional opportunities




Cross-curricular planning
Higher attainment in writing
Arts across the school
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2.4.v. Teacher questionnaires
Teachers completed simple questionnaires at the beginning of the project at the Action
Research Day (87.5% response rate) and again online (link sent via email and WhatApps) at
the end of the project (69% response rate). Differently from the narratives, posters and
benefits analyses, responses were anonymous. Answers and findings are presented here:
Creative learning in school at start and end of year
Amount of creative learning
currently in school
A lot
Some
Not a lot
Totals

Number of participants
Start of year: 14
2
11
1
14

End of year: 11
3
8
0
11

By the end of the year there are no teachers reporting that there is ‘not a lot’ of creative
learning and an increase in the number of teachers reporting ‘a lot’ of creative learning.
Reasons for teacher involvement in project (select all that apply)
Reason
Head teacher
suggestion
Something different
Really interested in
cultural enrichment
To develop my
teaching
Other

Number of participants
Start of year: 14
11

End of year: 11
9

1
6

4
7

0

6

1 (Deputy Head Teacher
thought it would be useful)

1 (Develop boys literacy and
to use book based approach)

Level of experience across creative areas
(focus areas for Cohort Three in 2018-19 are highlighted)
Cohort
3
Sept
19

Creative area

Cohort
3
July 19

Creative area

Art
Drama
Music
Film
Dance

Art
Drama
Music
Film
Dance

No
experience
1
2
5
5
4

A little

Some

A lot

Totals

7
10
5
7
4

4
2
2
0
5

1
0
2
2
1

14
14
14
14
14

No
experience
1
1
1
1
4

A little

Some

A lot

Totals

1
5
1
5
5

7
1
6
4
2

2
4
3
1
0

11
11
11
11
11
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The art forms that were the focus for the project during the 2018-19 school year are
highlighted in yellow. At the beginning of the project 71.4% of teacher participants reflected
that they had little or no experience of the art forms overall. This decreased significantly by
the end of the project and 54.6% of teachers stated that they had some or a lot of experience
in a combination of the art forms. The most significant improvements were seen in Art and
Music which teachers reported a 39% and 53.2% increase in having ‘some’ and ‘a lot’ of
experience, respectively. In four of the art forms only one teacher reflected that they still had
no experience of the art forms, which illustrated progression in teachers’ professional
development in these areas. Dance was not offered during 20189-19 so serves as a
comparison with the art forms that were offered. Although it was not a main focus, this cohort
did have the opportunity to join in with a film workshop.
The following chart shows how teachers rated the helpfulness of Inspiration Days and followup in-school mentoring visits from creative practitioners for their teaching:

There were positive ratings for all the Inspiration Days and for creative practitioner follow-up
in-school mentoring visits. The visual art and drama input were rated most useful by teachers
who completed the questionnaires with 91% rating the inspiration day sessions as ‘extremely
useful’. Music inspiration days were also seen as ‘extremely useful’ by 73% of teachers. This
is likely to be because they left the Inspiration Days with ideas that they were confident to
implement in their classes. Generally more teachers found the Inspiration Days ‘extremely’
useful than the follow-up practitioner school visits. However, the practitioner school visits
were also deemed ‘very useful’ and ‘extremely useful’ by 21.2% and 69.7% repectively. This is
likely to be because confidence and clarity was gained through implementing ideas in school
alongside the practitioners, with their guidance and support.
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Confidence in developing writing through creative arts:
Level of confidence
Not at all
A little
Fair amount
Very confident
Totals

Number of participants
Cohort 3 Sept 2018
0
8
2
2
14

Cohort 3 July 2019
0
0
5
6
11

Teachers’ levels of confidence in teaching and developing writing through creative arts
increased. At the start of the project 57% of teachers felt only a ‘little confident’ they could
develop children’s literacy through the arts. However, by the end of the project all teachers
felt either ‘fairly confident’ or ‘very confident’ they could enhance the pupils literacy through
the arts.

Ideas
In free text comments linked to confidence, teachers reported that they used ideas from the
Inspiration Days in their teaching, repeating ideas and activities that worked really well and
developing others. Teachers use more art forms and creative methods to engage and enthuse
the children at the beginning of writing units and in lessons, to give them more experiences
to draw upon in their writing. One teacher reported that ‘the inspiration days have been great.
They have given me lots of ideas of how to use creative strategies in my class’.
Planning
Teachers have built in lessons, within their current curriculum planning, to incorporate
creativity for writing, including talk for writing schemes. Teachers have tried to involve other
staff members to encourage creative planning across year groups. One teacher stated that
they had ‘rewritten most of the English planning’ and also collaboarated with other year
groups, whilst ensuring the ‘teaching is much more interactive’. The arts are used as a stimulus
for writing and to engage the children and build on developing vocabulary. Arts have often
been used to make more cross curricular links. Teachers intend to incorporate the ideas from
the project into next year’s planning.
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Creative practice
Teachers report that they have become more creative practitioners who look to include art
forms in their lessons. One teacher wrote that one change in their teaching was always
thinking ‘about how the creative arts [can] be used to support the learning process at the
planning stage’.

Challenges anticipated and faced
Teachers who completed the questionnaire at the beginning of the project noted that time
management, curriculum planning and links, behaviour management and support from other
staff would be their main challenges. Teachers completing the follow up questionnaire did
experience challenges throughout the project. The overall perception was that initial
implementation was difficult and also that time limitations were a significant challenge for a
variety of reasons. It is noted that no teachers reported any concerns about pupil behaviour
after implementation of the arts.
Challenges?
Yes
Sept 18
12

July 19
8

Challenges anticipated by
participants in Sept. 2018
The two main challenges repeated
by teachers were
1. time management for a
variety of reasons such as:
SATs, release time, and
planning
2. Curriculum links: due to
centrally planned
curriculum planning, whole
school approach and
prescriptive curriculums.
Other reasons noted were:
behaviour of children, fear other
staff would not implement practice
and possible lack of support from
senior management.

No
Sept 18
2

July 19
3

Challenges experienced by
participants by July 2018
 Time:
-Part time/job-share participant
-Release from school to attend project
meetings/workshops
-Fit in around other leadership role
-SATS focus
-Schools focus on quantity output over
individuality impacted on timetabling
and planning.
 How to fit the art form into
current curriculum topic being
taught.
 To see the immediate impact
due to natural progression.
 Using the techniques for the
first time.
 Convincing colleagues to
implement.
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Teachers were asked in the follow-up questionnaire about their willingness to participate in
future projects and all but one teacher reported that they would participate in research. The
person who would not did not supply a reason. Teachers reported finding their involvement
in the research aspect of the project enjoyable, motivating and a way to develop their teaching
skills and children’s learning. One teacher commented that it ‘developed my practice and
made me reflect on how I teach’ whilst another felt that teaching ‘outside of comfort zone’
was beneficial. Others termed it; ‘very useful’, providing ‘more creative opportunities’ and it is
‘really helpful learning from a master’.

2.4.vi Head teacher interviews
The purpose of the interviews with Head Teachers was to explore their perspectives on the
value of the project and discuss outcomes for their school. These interviews were carried out
in June and July, during the final half term of the third year of the project. Head teachers from
all schools were invited by letter with follow-up emails and telephone calls. Nine head
teachers agreed to be interviewed and these interviews took place via telephone call (5
interviews) and via Zoom (2 interviews). These interviews were recorded and transcribed. For
two schools where a convenient interview slot could not be found, the Head teachers were
sent the interview questions and responded with written answers.
The transcripts of all nine interviews were analysed for content using a similar approach to
the analysis of the teacher narratives. The information about children’s writing, children’s
learning, teachers’ responses and whole school and wider community involvement were each
extracted and combined to look across the interview responses for common themes. These
main recurring themes are summarised here, and then each explained below, with examples.
Summary of benefits of Creative Writing through the Arts as identified by Head
Teachers
Benefits for children’s writing
 Quality and qualities of writing
 Imagination and creativity
 Quantity of writing
Benefits for children’s learning
 Inclusion
 Motivation
 Confidence
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Benefits for teachers

Benefits for the school and community








Confidence
Creative teaching
Enthusiasm
Sharing practice
Curriculum development
Increased arts

Benefits for children’s writing
Head teachers were all in agreement that participation in the Creative Writing through the
Arts project was beneficial for children’s writing, with visible progress being made.
‘You can see the progress they’re making.’ (HT School V)
‘I can see the impact in Year 5. It’s massive.’ (HT School AC)
‘In their end of Key Stage 2 assessments they have just achieved 80% at the EXS
standard [working at expected standard] and 26% at the GDS standard [working at
greater depth, above the national standard in both, despite a very low baseline.’ (HT
School AB)
They commented in particular on: the quality and qualities of writing; quantity of writing; and
imagination and creativity in children’s writing.
Quality and qualities of writing
Head teachers noticed expanded vocabulary, linked with hearing and using a variety of
language through the arts activities:
‘… they found it easier to begin writing a story and stay on the right track. Also …
improvement in vocabulary choices, creative elements of writing, for example, using
similes, alliteration, varied sentence structures. And I think they’re now routinely, I’m
told by the teacher, independently extending their vocabulary choices.’ (HT School Z)
For example, in School R, a visual arts map making activity, following a Key Stage One visit to
a Sea Life centre, elicited a wider when they wrote an account of the day:
‘They had a much clearer recall of the whole trip. Usually, with the younger children,
we tend to get the, ‘First I went on a coach. Then I got there. Then I had my lunch.
Then we came back,’ sort of recount of things. This gave them prompts and was
almost like a story map for them. The writing from it was better in terms of quality
…. They had much more to say.’
In addition to creative use of language and the planning and structuring of stories, Heads also
commented on genre choices, and pupils’ better understanding of the genres that they were
using. This was assisted by drama, for example, acting as reporters and talking as reporters
supported the writing of newspaper articles (in School X).
Imagination and creativity
A specific quality of children’s writing was the increased imagination and creativity shown
when arts activities provided starting points for writing, for example, there was originality and
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added details when describing scenes or portraying characters. One Head, from School R,
offered an illustration related to work on Guy Fawkes and the Gunpowder Plot:
One of the children had created that they were one of a pair of twins. One of them
got through the maze under the Houses of Parliament. One of them hadn’t and got
captured. It was things like that. It was so imaginative how they were exploring the
events.
For one Head teacher, from School T, creative responses were particularly associated with
music. This was considered to be a more open-ended stimulus than other art forms:
‘Their imagination can really flow with the music … Actually, if they’re listening to a
particular piece of music and then they’re allowed to interpret it themselves, they’ve
taken things in very different directions. So I think they’ve responded very well.’
Quantity of writing
Writing was not only of better quality but greater quantity was noted; with children having
confidence, enthusiasm and willingness to write at length. Children gained confidence to
extend their writing and one group who were already engaged and confident went ‘from
strength to strength’ (HT School AB). Right from the Reception class: ‘The quality and quantity
of what they’re writing by this stage in the year is significantly higher than it was before’ (HT
School V). Head teachers often check pupils’ work books, sometimes meeting with the
children to look through their books with them. This workbook checking with children, can
be revealing:
And I just see that they’re quite a bit more prolific than they used to be, and they
need lots less hand holding than they used to. So, I think it’s the output that I’ve seen
quite a difference in from the beginning of term.’ (HT School Z)

Benefits for children’s learning
Creative Writing through the Arts was judged by the Head Teachers to be an approach that is
inclusive of different groups of children and that fosters motivation, engagement and
confidence for learning.
Inclusion
Head teachers mentioned several different groups of children for whom this project was
beneficial; as the Head of School AB summarised: ‘All children, including boys, girls,
disadvantaged and SEND have an assured and confident control over their writing. They see
themselves as writers and are keen to contribute.’ There were three groups of pupils who were
mentioned frequently as having gained from the project: children from less advantaged socioeconomic backgrounds and in receipt of pupil premium; boys who were previously reluctant
writers; and children of ‘lower ability’ or diagnosed with special educational needs or
disabilities (SEND). These groups intersect and so some children could belong more than one
category.
Heads from schools in certain catchment areas described widespread language deficits and
delays amongst children from the least socially advantaged backgrounds. Drama was seen as
a particularly useful means for developing language skills through techniques such as role play,
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hot seating and conscience alley. The children’s responses challenged the perception of one
Head (from School Y) who, reflecting upon what she had witnessed when observing in a
drama-inspired class said: ‘The higher order thinking skills and language skills were really
impressive from these children who don't have them and don't exhibit them normally.’
‘Reluctant boys’, of all ages, were judged to have become more engaged with English lessons
as they tended to enjoy the active arts experiences and became more motivated to write.
Children who were identified by the Heads as ‘less able’ or ‘lower ability’ were seen to have
responded to arts based lessons with enthusiasm and to have made progress and gained in
confidence. The two reasons identified for this were: that children were able to be successful
in English when they could express their ideas and demonstrate understandings using skills
other than writing; and that the arts based experiences acted as a scaffold, giving children
something to ‘hook onto’ when writing. The Head teacher of School X shared a success story:
What we did notice with some of our more challenging children was that actually
they were definitely more engaged in our English lessons in general, when we were
using drama or art and music…. I can give you a case study of a boy in our class, he
was the least able writer, he has actually won our ‘Most Progress in English award,
because he made the greatest amount of steps of progress and actually it was in his
writing.
In one school there was also positive impact noted for high attaining learners ‘The biggest
impact we’ve had is with our greater depth writers. That was a key target on our school
development plan this year and in every year group the data has gone up.’ (HT School V)
Motivation
The Head teachers were all impressed by the extent to which most children were motivated
to write, for example, observing: ‘just a little bit more keenness to actually write, there was
more reluctance before.’ (HT Z)
The use of creative arts has provided children with a variety of provocations and inspiration.
The prompts from a drama activity, listening to or writing music, or creating a piece of artwork
give children ideas to draw upon, which increase their confidence to write. Children have
responded well to the stimuli on offer from different art forms, enjoying their writing, giving
positive feedback and taking ownership of their learning. One Head gave this endorsement:
I've observed directly through the project where I've wanted to go in and see the
work, the engagement of the children has been exemplary … when we had governors
and external people in, they said they'd never seen children so engaged in their
learning. (HT School Y)
Confidence
The third, linked, theme relating to children’s learning was that of increased confidence and
preparedness to take risks with their learning. This was credited to the open-ended nature of
arts-based tasks, with children less anxious about giving correct responses to their teachers
and prepared to have a go.
There was confidence in writing but one Head also noted increased confidence to participate
in arts lessons, too:
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I think it goes beyond that [confidence to write] because it’s their confidence in
terms of, let’s say, to participate in Drama as well, as in their classroom
environment. I think what this Creative Writing through the Arts has done is it’s
demystified some of those things. They are more confident in Drama. They are more
confident in engaging in musical appreciation. Obviously, that feeds into their writing
as well. (HT School AC)

Benefits for teachers
Head teachers also observed increased confidence, alongside creative teaching and
enthusiasm, when identifying positive outcomes and the professional growth of the main
participating teacher from each of their schools.
Confidence
Teachers gained confidence in teaching creative arts. Prior to the project, teachers may have
had confidence in one of the art forms but not in all of them. The project provided an impetus
to explore more widely. For example, two teachers who were in roles as school music leads
became more confident in the teaching of drama and visual arts; and a teacher who was
already a drama specialist gained experience and confidence in music and art teaching.
Teachers increased their confidence in using tools and new skills and strategies from the
creative arts that they may not have used before in their teaching of writing: I think this project
has given her a confidence and a skillset that she wouldn’t have naturally developed. (HT
School R)
Teachers also began to make a school-wide impact with their work for the project and, in
sharing the skills that they gained and supporting others to engage with the arts, they gained
improved confidence in leadership. Some teachers were promoted to take curriculum
responsibilities for one or more of the creative arts subjects or for literacy.
I think she’s become more aware of her leadership qualities because she’s had more
opportunity to exercise that this year. You learn about yourself by taking these things
on. (HT School V)
Creative teaching
The inspiration day training and ongoing support from the professional creative arts
practitioners in the project, who worked alongside the teachers, was judged to have been
‘very, very successful’ (HT School V). Teachers improved their subject knowledge in the arts
and in literacy and reflected upon their practice in teaching these areas of the curriculum.
Teaching of writing was seen to improve as a result:
[name] has become more confident in, how do I say this? Writing has been on our
action plan for about three or four years as in developing writing, and we have
always been quite stuck. I actually think improving writing is actually quite a hard
thing to do; … so having something new this year to help us say, “Well actually we’re
doing this project, and we’ve got some clear outcomes at the end of it, with regard
to the children’s progress and attainment.” (HT School X)
Even in schools where pupils results were already good, Heads appreciated the alternative
approaches, for example:
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I think the teacher played very safe before, results have always been very strong in
the school, but I think we wanted to be a bit more risk-taking in terms of our
teaching and learning. (HT School Z)
Some teachers were taken out of their ‘comfort zone’ in becoming more creative with their
teaching methods and planning and implementing creative activities. Sometimes teachers
were not absolutely convinced that something would work but they were prepared to try and
the resulting responses from the children were pleasantly surprising. This was especially
challenging for year six teachers with pressures of SATs and there were times when they
worried about being focused on creative activities rather than drilling pupils in reading, writing
and maths but teachers and Heads judged the arts-based teaching of writing to be ‘right for
the children’ and persisted.

Enthusiasm
In some cases the teachers were selected because the Head had identified that they had a
passion for the arts and would engage fully in the project and be proactive in making the
project a success. In some cases the teachers had a commitment to the arts and to teaching
through the arts prior to the project, whilst for others enthusiasm about the use of arts and
incorporating drama, music and art with the arts grew as a result of the project. Teachers
were encouraged by the responses of the children and their raised attainment (including in
Year Six SATs). There was a positive finding for one very experienced teacher feeling refreshed
and revitalised:
‘It’s renewed her enthusiasm, and enhanced her planning and teaching. I think the
networking, with her going out there and liaising with other professionals has really
impacted her, she said “Oh yes, actually, this is has renewed me now,” so teaching
feels new again for her.’ (HT School Z)

Benefits for schools
There were also some school-wider benefits from the main participating teacher sharing new
practice with colleagues, boht formally and informally. Most of the school wide benefits are
still ‘work-in-progress’ but, in addition to diseemination and sharing of the approach, they
include curriculum development and increased engagement with arts and artists.
Sharing
Sharing of Creative Writing through the Arts took place on dfferent levels, depending upon
the teacher and the schools. The most common sharing was with year group partners and
other members of staff within a phase or key stage, where shared planning was being
undertaken and other teachers were actively using arts activities for writing. For example, for
one year group team:
The way that they’ve planned …. they all plan together. Because of the way that they
plan, [teacher] has been able to disseminate her experiences to them, so they’ve
taken on board the different activities and things and using different stimuluses in
their writing across Year Three. I think the response has been positive. [HT School T)
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There has been wider sharing with colleagues within schools, too, mainly via leading staff
meetings, where ideas are modelled and demonstrated, and then sharing resources. This
sharing of practical ideas to make a positive impact on pupils’ writing has been well received,
for example: All the sessions she’s done have been very interactive and people have all come
away with something they can then go back and use in class (Head School V). Project teachers
have also supported colleagues with planning and implementation, when they are inspired to
try out new ideas. Further sharing is planned, too: At INSET in September, she’ll be sharing
with all of the staff (HT School R)
Wider dissemination has also begun, beyond individual schools, especially where schools work
as part of multi-academy trusts that offer a wider arena for spreading information about the
approach, for example:
She has shared her learning and the children’s outcomes [which she is very proud of]
with Heads and other leaders. She has influenced teachers within her school and
across our small MAT and the approach has been woven into our curriculum scheme
and English policy. (HT School AB)
Another Head (of School S) reported new work with local secondary schools with reciprocal
visits to share good practice, including Creative Writing through the Arts.

Curriculum development
A key feature of Creative Writing through the Arts is a cross-curricular approach, integrating
creative arts teaching with teaching of writing. Discussions with the Head teachers showed
that their schools would be continuing with and increasing cross-curricular writing, whilst
thinking positively about further opportunities to develop thematic, integrated approaches:
We needed to make our curriculum broader and balanced and heighten the
foundation subjects. By approaching creativity through the arts, we could raise the
expectation of writing (a core subject) whilst at the same time raise expectations of
the foundation subjects, so it was a double win for us. (HT School S)
Schools that offer experiences such as school visits, and immersion days or weeks on specific
themes (such as Romans, Victorian Children or World War Two), reported thinking more
carefully about the worthwhile learning opportunities afforded by these activities including
the purpose and potential stimuli for writing.
Some schools already used a thematic approach to curriculum and pedagogy, for example
using a book-based approach, and want to maintain the momentum that has been generated
by involvement with Creative Writing through the Arts and to embed the ideas into curriculum
schemes and English policies:
We’re going to be looking at our thematic planning. As part of that, we’re going to
be looking at how we can incorporate this into our themes. What film, what art,
what music we might be using with history, science, as well as literacy. So it’s had an
impact on English teaching, but also wider. (HT School T)
Creative Writing through the Arts was seen to have an advantage over commercial teaching
schemes in that it provided a basis for imaginative thinking about planning for pupils’ learning.
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Increased Arts
Another aspect of curriculum enrichment discussed with Heads of participating schools was
increasing the amount of arts and opportunities for cultural learning, within the curriculum
and as co-curricular activities:
We were keen to regain some of the creativity in the curriculum that we felt had
become a little lost in recent years. We think creativity and developing the creative
arts is a critical skill for our children as they move into secondary school and beyond.
(HT School AB)
One school set up a dedicated art corridor: This corridor is designed to look like a proper art
gallery, painted National Gallery red and we have sourced beautiful frames. Children are very
proud to have their work in the gallery. (HT School S) In that school, too, the whole staff were
going to the National Gallery to support their professional learning on thematic approach to
the curriculum through the Arts
Creative Writing through the Arts inspired some schools to invite local artists to work with the
children, often led and overseen by the teacher who participated in the project:
I think, in the last four or five weeks, we’ve had at least half a dozen different artists
in the building …. I do think that relates to the positive experience that she’s [project
teacher] had through this project. (HT School T)
A couple of schools were getting involved with a local Art Trail and artists who were part of
that venture were coming in to working with the children. This was valuable for promoting
community links and parental involvement, too, as different local galleries and venues would
be displaying the work.
Some arts-inspired school visits took place, to local theatres and to places in London, with
associated writing themes. One Head (from School S) summed up the value of the Creative
Writing through the Arts project like this:
It is very powerful CPD. It has made many of us think about how we approach
writing, what we are asking our children to write about, how we motivate them. We
have thought about the arts and how we can introduce our children to far more of
the art forms - though visits, visitors or enhancing our own teaching.
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2.5. Summary and Conclusions
This report, written at the end of the third and final year of the three-year programme,
captures findings from the schools that participated in cohort three in school year 2018-19.
Overall, the evidence shows that:
Working with and through the arts was beneficial for children’s writing, with increases in:




Ideas that are generated, developed and explored during arts activities
Quantity as arts aid recall and motivate sustained, focused, in-depth writing
Qualities such as wider vocabulary, technical accuracy, and richer descriptions of
settings/character

Children’s learning overall in enriched and is notably:




Engaged showing enthusiasm, confidence and motivation to learn
Inclusive because, in participatory activities, all children can shine and surprise
Collaborative with opportunities for teamwork, sharing and peer review

Teachers benefitted from participation in the project and are:




Confident in using arts in the classroom and in teaching literacy through the arts
Creative - taking risks, whilst adapting and developing new ideas and approaches
Inspired by finding new ways of working and excited about teaching

Schools benefitted through:




Broad and balanced curricula that integrate arts with English and other subjects
Knowledge sharing with teachers disseminating their learning to colleagues
Arts and cultural learning celebrated in schools and extending to the community.

From the findings from Year Three, the enthusiasm and motivation engendered by learning
and teaching through creative arts was clear. Engagement with arts experiences has been
used to immerse pupils more deeply in topic areas, for sustained periods of time.
Opportunities to explore characters, settings and events from different perspectives and
through varying media and modalities gives support and substance to subsequent writing.
The positive outcomes for writing for pupils with English as an additional language, those
identified with special educational needs and those in receipt of Pupil Premium are notable.
This could be because the multi-modal learning in this project is particularly beneficial for this
group of learners and also because the teachers’ expectations of these groups of learners are
altered and become more positive when they see their abilities to learn through the arts.
The programme is now complete and the findings of this report and the previous reports (for
2016-17 and 2017-18) will be brought together, with data from the final year, to present
overall findings in autumn 2019.
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2.6. Programme dissemination
During the third year of the programme, the following dissemination activities have taken
place. Work from the project has been presented at the following events:

Paulette Luff presented a paper on pupil and teacher voices as part of a symposium on
‘Valuing Voices within Collaborative Action Research for Professional Learning’ at the
Collaborative Action Research Network Annual Conference on ‘Voicing and Valuing: Daring
and Doing’ supported by Edgehill University and held at the Friends Meeting House,
Manchester, from 25th-27th October 2018.
Paulette Luff and Drew Quayle presented a paper ‘Writing Through the Arts in Primary
School: An Evaluation’ at ‘ACE 2019’ The first International Conference on Arts, Creativity
and Education, organised by the Faculty of Teacher Education at the University of Zagreb,
Croatia, from March 7th-8th 2019.

2018-2019 Report for CWttA, dated 31st July 2019
Dr Paulette Luff paulette.luff@anglia.ac.uk Anglia Ruskin University, UK
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Appendices
A. Brief details of assessed writing tasks:
INITIAL SAMPLE
Class
ZQ
ZR

Year
2
1

Nature of task
Story
Story (from an
opener)
Debate over two
characters
Story (recount)
Description of a
rainforest
Descriptive writing

ZS

6

ZT
ZU

3
3

ZV

R

ZW

3

ZX

6

ZY

1

ZZ

5

ZAA

2

Write descriptive
instructions for a
game
Description
(narrative)
To apply sounds and
use descriptive
language to describe
a dragon
Description of a
setting
Story (narrative)

ZAB

6

Newspaper report

ZAC
ZAD
ZAE

5
4&
5
2

ZAF

2

Story (recount)
Non-chronolgical
report
Story (written in a
traditional style)
Letter

Additional information provided by the teacher
Rapunzel story
Story opener
Extract from Charles Dickens ‘Oliver Twist’ and
video clip from the film
Summer holiday reflection
Visual and audio prompts before writing
Designed their own beast and then wrote about
it.
Played the game and made adaptations to the
original game rules.
Photo of bombed lands after 1940s blitz attack
(WW2 topic work)
Picture of a dragon

Picture of the setting, class discussion and
storm sounds played during the task.
Conscious alley activity and designed a worry
doll
Write a newspaper article based on videos and
articles about Syria/Venezuala
Write a story using the stimulus ‘The Peculiars’.
Write a report about a mythical beast based on
the greek myth ‘Minotaur’
Cold task – no stimulus
Visit to a church
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INPUT 1 – DRAMA TASK
Class
Year Nature of task
ZQ
2
Write the middle of
a narrative story
ZR
1
To write a narrative
about the
gunpowder plot
ZS
6
Create a charity
campaign and
advert
ZT
3
Newspaper Report
ZU
3
Descriptive writing

ZV

R

Design alien and
describe it
Descriptive Writing
(Problem Scene)

ZW

3

ZX

6

ZY

1

ZZ

5

ZAA

2

Write information
text to climb
Everest
Poem (Use rhyming
words)
A recount in the
role of the
character (The Fox)
Story

ZAB

6

Flashback

ZAC

5

ZAD

4&
5

Narrative
description
Write a letter of
response

ZAE

2

Story

ZAF

2

Retell a traditional
story

Additional information provided by the teacher
Drama based activities
Drama stimulus acting out the gunpowder plot.
Children were Guy Fawkes friends
Drama Activities (Freeze Frames) and analysing
current charity campaigns
Dinosaur bone found on school field.
Evidence bags with ‘pieces’ of the creature.
Worked in groups to draw creature. Mantle of
the expert activity used to describe activity.
Story was read about the moon and aliens. The
children acted it out.
‘Journey to the River Sea’ book and role play a
scene from the book. Soundscape and adjective
pot drama games were also used. Mantle of the
Expert: Expert animal team discover animal body
parts in South America.
Mantle of the Expert: children role played that
they were experienced climbers and shared their
tips.
Make a spell and use it after reading the book
‘Room on the broom’.
Short film. Drama strategies acting in the role of
the character
Characters from the book escaped into the
classroom
‘The Three Little Pigs’ video and story through
Drama.
‘How to train your dragon’
Journey to The Riversea. Used freezeframe to
develop feelings/empathy for character. Included
hot seating. Letter was written in role to describe
the Amazon.
Write an alternate story to a traditional tale
through acting out and pretending to be the wolf
The story ‘The tunnel’ was used to retell a story
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INPUT 2 – MUSIC TASK
Class
Year Nature of task
ZQ
2
No sample received
ZR
1
Story
ZS
6
Newspaper report

ZT

3

ZU

3

ZV

R

ZW
ZX
ZY
ZZ

3
6
1
5

ZAA
ZAB
ZAC

2
6
5

ZAD
ZAE

4&
5
2

ZAF

2

Information text:
biography
Write a story
Design a character,
draw it and name it
No sample received
No sample received
Spell
Description of a
walk or boat ride by
the river )
No sample received
Suspense Writing
Narrative writing
using dialogue
No sample received
Write a riddle
Write a scene
setting (war scene
in China)

Additional information provided by the teacher
No sample received
Listened to carnival of the animals music
Crime scene: murder of King Duncan. Newsflash
clips and focus on the music ie. Urgency. Created
own newsflash piece.
Fact files and music (Frida Kahlo)
Listened to a themed song to generate ideas
about a setting
Read story and used musical instruments to
make sound effects
No sample received
No sample received
To use rhyming words in a poem for a spell
Comparing and performing percussion piece to
match a setting
No sample received
Music/Film
Used music to help structure a rewritten section
of a story
No sample received
Listened to sounds and inferred character
through suggested clues.
‘Memoirs of a Geisha’ had to interpret music to
create a story
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INPUT 3 – VISUAL ARTS TASK
Class
Year Nature of task
ZQ
2
No Sample received
ZR
1
Recount Sealife
Centre trip
ZS
6
Non-chronological
report based on
hybrid animal.
ZT
3
Setting description
ZU
3
Write a story
opener (the day a
robot teacher came
to class)
ZV
R
Wrote about mini
beast
ZW
3
No Sample received
ZX
ZY

6
1

ZZ

5

ZAA
ZAB

2
6

ZAC

5

ZAD
ZAE

4&
5
2

ZAF

2

Additional information provided by the teacher
No Sample received
Visual Arts map with Sealife Centre on.
Create own habitat box for their hybrid animal to
live in. Used a range of art resources. Visible
during writing task.
Visual Art 3D box, mapping and texts.
Use question dice to develop character details,
create a drawing/collage of a robot teacher
character
Used their own picture of a mini beast as
stimulus
No Sample received

No Sample received
Write a persuasive
letter about their
character
Write a
biography/respond
to interview
questions in the
role of the time
traveller

No Sample received
Bugs life film – P.T Fleas circus needs a new
minibeast act. Create a char cter and describe
them.
Create time travellers – using photos of
themselves and creating a collage/drawing. Make
a 3D box scene of either the time machine or a
time travel location.

Descriptive piece
about the circus.
Write own story
based on myth in
stimulus.
No Sample received

Create a collage of the circus

Write a character
description
Create and write a
mythical character
description.

Draw a characters body around their face

Create a map of their own Island to lead into the
writing of a myth story on ‘The girl of Ink and Stars’
No Sample received

Visual arts activities on mythical creatures
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B. Templates used for independent assessment of writing tasks:
Paul Hamlyn CWttA– 2018/19

Pupil ID:

F/KS1

Input: Baseline/Drama/Visual Arts/Dance
Genre

Story

Poem

Letter

Script

Use of:

Other:
Secure

Gen.
secure

Not
secure

N/A

Confident

Some

Few

N/A

Drawings that represent or link to writing
Structural
devices

Technical
accuracy

Letter like forms or mock letters
Letter strings
Space between words
Beginning word and phrase writing
Transitional writing
Correct use of capital letters
Accurate use of upper and lower case letters
Invented or phonetic spellings
Conventional spelling and sentence writing
Accurate use of full stops
Features of writing evident:

Literary
Devices

Drawings link to writing
Awareness of character shown in writing or
drawing
Conscious engagement in writing

Enthusiasm

Presentational
devices

Other evidence from teacher’s comment
Heading
Picture/diagram

Any other
features
Other
comments
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Independent Writing Evaluation (IWE)
Paul Hamlyn CWttA– 2018/19

Pupil ID:

Year 2/KS2

Input: Baseline/Music/Visual Arts/Dance
Genre

Story

Poem

Letter

Script

Use of:

Structural
devices

Other:
Secure

Gen.
secure

Not
secure

N/A

Confident

Some

Few

N/A

Varied length & structure of sentences
Sentence forms where appropriate
Variation of sentence starts for effect
Use of conjunctions to extend/explain ideas
Paragraphs developed around a theme
Cohesive devices to link paragraphs
Speech (including colloquial or idioms)

Technical
accuracy

Accurate use of punctuation
Common spellings spelt correctly
Phonetically plausible attempts at other sps.
Capital letters used correctly
Correct tense
Features of writing evident:

Enthusiasm

Detail and descp through expanded noun
phrases/simile/metaphor
Development of character
Development of setting
Rhetorical devices
Foreshadowing
Emphasis (alliteration, onomatopoeia)
Symbolism
Use of viewpoint and voice established
Conscious engagement in writing process,
style/genre maintained

Presentational
devices

Evidence of empathy
Range of vocabulary used inc technical
vocab
Headings/sub-titles where appropriate
Pictures/diagram/other genre-appropriate
devices

Literary
Devices

Other
comments
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